


Tennessee School Improvement Planning Process
(TSIPP)

Assurances
with Signature of Principal

| certify that Hillcrest Elementary School has ulizthe data and other requirements requested
for each component. The school will operate its progren accordance with all of the required
assurances and certifications for each program area.

| CERTIFY that the assurances referenced above have beeredabsthe best of my
knowledge.

Signature of Principal Date Signed
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TEMPLATE 1.1: SIP Leadership Team Composition

SIP Leadership Team Li?](ij_pe r Position Name of Subc_ommittee(s) (when
Member Name Chair? applicable)
(Y/N)
Deanna Wilson Y Third Grade Teacher Component 1A
Amanda Spicer N Resource/Gifted Teache Component 1A
Shiloh Leake Y Fifth Grade Teacher Component 1B
Kris Dunn N Second Grade Teacher Component 1B
Jane Bailey Y Guidance Counselor Component 2
Stacy Gray N Eighth Grade Teacher | Component 2
Robert Orsborne Y Assistant Principal Component 3
Stacy Arnett N Fourth Grade Teacher Component 3
Dawn Ramsey Y Third Grade Teacher Component 4
Marci Roach N Seventh Grade Teacher Component 4
Cindy Darnall Y Second Grade Teacher Component 5
Marilyn Gilliam N Sixth Grade Teacher Component 5
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TEMPLATE 1.2: Subcommittee Formation and Operation

Subcommittee ol COMPONENT 1 School Profile and Collaborative Process

Member Name Position Chair

Deanna Wilson Third Grade Teacher Yes
Amanda Spicer Resource/Gifted Teacher Yes
Melody Baker Kindergarten Teacher No
Shannon Preuett First Grade Teacher No
Barbie Orr Fifth Grade Teacher No
Angela Davis Pre-Kindergarten Teacher No
Debbie Ursery School Secretary No
Dorothy Fielder School Bookkeeper No
Sissy Haskins Cafeteria Manager No
Shiloh Leake Fifth Grade Teacher Yes
Kris Dunn Second Grade Teacher Yes
Sherry Griffin Kindergarten Teacher No
Elaine Barnett First Grade Teacher No
Ina Orsborne Third Grade Teacher No
Pam Wilson School Nurse No
Rita Moss Speech Therapist No
Debbie Barker Educational Assistant No
Gloria Killion Educational Assistant No
(tab in last cell to create a new row as needed)

Component 1 Subcommittee has met to address crlftIEleYES []NO

components of the SIP and minutes are on(fi

Subcommittee 1 Chair Signature
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Subcommittee ol COMPONENT 2 Beliefs, Mission and Vision

Member Name Position Chair

Jane Bailey Guidance Counselor Yes
Stacy Gray Eighth Grade Teacher Yes
Shantelle Carter Kindergarten Teacher No
Becky Veach Second Grade Teacher No
Kelly Rea Sixth Grade Teacher No
Ed Pledge Band Director No
Pam Cranford Educational Assistant No
Candi Caldwell Educational Assistant No
(tab in last cell to create a new row as needed)

Component 2 Subcommittee has met_to address Crit.EjlYES []NO

components of the SIP and minutes are on fite:

Subcommittee 2 Chair Signature
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Subcommittee foCOMPONENT 3

Curricular, Instructional, Assessment, and
Organizational Effectiveness

Member Name Position Chair

Robert Orsborne Assistant Principal Yes
Stacy Arnett Fourth Grade Teacher Yes
Justin Cheek P.E. Teacher/Coach No
Denise Barnett Title | Teacher No
Crystal Dial Librarian No
Lockie Tuck Resource Teacher No
Cindy Fielder CDC Teacher No
Debbie Branscum Resource Teacher No
Linda Flowers Title | Teacher No
Karen Goodrum Resource Preschool Teacher No
Jennifer Kerr Eighth Grade Teacher No
Beth McDavid Music Teacher No
(tab in last cell to create a new row as needed)

Component 3 Subcommittee has met_to address Crit.ﬁﬂllYES []NO

components of the SIP and minutes are on fi
Subcommittee 3 Chair Signature
Subcommittee olCOMPONENT 4 Action Plan Development
Member Name Position Chair

Dawn Ramsey Third Grade Teacher Yes
Marci Roach Seventh Grade Teacher Yes
Candace McMahan Kindergarten Teacher No
Cheryl Cleek Second Grade Teacher No
Donna Marshall Sixth Grade Teacher No
Travis Johnson Seventh Grade Teacher No
Teresa Tibbs Educational Assistant No
Lisa Bloodworth Educational Assistant No
(tab in last cell to create a new row as needed)

Component 4 Subcommittee has met to address crit_t:jlYES []NO

components of the SIP and minutes are on fite:

Subcommittee 4 Chair Signature
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Subcommittee olCOMPONENT 5 The School Improvement Plan and Process Ewagiln

Member Name Position Chair

Cindy Darnall Second Grade Teacher Yes
Marilyn Gilliam Sixth Grade Teacher Yes
Ginger Clardy Third Grade Teacher No
Carol Little Seventh Grade Teacher No
Teddy Petty Eighth Grade Teacher No
Darla Bearden Fifth Grade Teacher No
Jessica Kirk First Grade Teacher No
Anna Edwards CDC Educational Assistant No
Hope Educational Assistant No
Julie Huggins Library Educational Assistant No
Joyce Dodson Title | Educational Assistant No
(tab in last cell to create a new row as needed)

Component 5 Subcommittee has met to address crit_'ﬁjllYES []NO

components of the SIP and minutes are onfi

Subcommittee 5 Chair Signature

Tennessee School Improvement Planning Process Templatggust, 2007

Page 7 of 103



Component 1A - School Profile and Collaborative ess

Component 1A Subcommittee
Deanna Wilson- Third Grade Teacher
Amanda Spicer- Resource/Gifted Teacher
Debbie Ursery- School Secretary
Shannon Preuett- First Grade Teacher
Dorothy Fielder- School Bookkeeper
Melody Baker- Kindergarten Teacher
Angela Davis- Pre-kindergarten Teacher
Barbie Orr- Fifth Grade Teacher
Sissy Haskins- Cafeteria Manager
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FORM 1.3.1: School and Community Data

Introduction:

The first component of the Hillcrest Elementary SdHeprovement Plan provides a synopsis
of student performance data, student and community demogragtho®| characteristics,
history, courses, and extracurricular offerings.

Student Performance Data

Parents are informed of student progress through repo ttzat are sent home once
each grading period. Teachers also complete a midregyont during each nine-week period to
inform parents of student performance. If deemed neggdsachers are instructed to be
available to speak with parents through meetings set hp giarents’ convenience. Two Parent-
Teacher conferences, affording parents the opportunithstuss their children’s progress, are
scheduled during the school year.

Teachers at Hillcrest use a variety of formal aridrmal means to assess student
performance. Some assessment examples include tedskevaiions, class discussions,
portfolio assignments, creative writing projects, individuajects, group projects, quizzes, and
teacher-created tests.

Formally, standardized testing is used to assess stpeldotmance on a yearly basis.
The Tennessee Comprehensive Assessment Program (TGAR)derrently used for this
purpose. The TCAP evaluates student progress in readieg¢cscmath, language arts, spelling,
and social studies.

Student and Community Demographics

The present enrollment at Hillcrest School is 634 studeriss is a net increase of 26
students from last year. Student enrollment has rechaiadle the last 3 years. The student
body population is distributed in grades K-8, a Comprehe@welopment Class, and Pre-K
class. The second and third grades are the largestclagise80 students each, while the eighth
grade is the smallest with 57 students. A further arsabfsstudent demographics shows that
Hillcrest has 287 white females, 296 white males, 1 blacklé&r@alack males, 10 Hispanic
females, 4 Hispanic males, 3 Asian females, and 1 As&e. The Comprehensive
Development Class has 7 white females and 4 white maldgitional data shows that in the
past year, 87 students have withdrawn from our school, L@@rsis have been added, and 10
have returned leaving Hillcrest with a total membership off6dée 2006 school year.

Students must meet federal criteria in order to recedeedr reduced lunches. This year
292 students are eating free, and 54 students are eatingdaicad rate. A chart in the next
section shows the change in the free and reduced lunebethe past years. The average
number of lunches served this year is 550, which is atshgrease from last year.

Data from the previous year reveals that Hillcrest 3& suspensions and 25 incidents of
corporal punishment. According to the Community and Studewégs, 63 per cent of the
community and students feel that discipline is not aasmproblem. No incidents of arrest at
Hillcrest for drugs, alcohol or tobacco use has occurfedtudent survey reveals that 66 per
cent believe Hillcrest to be drug free. Our school selor is aware of this issue and will

Tennessee School Improvement Planning Process Templatggust, 2007 Page 9 of 103



address drug awareness in her classroom visits throudtgosthool year. Other information
from the Opinion Surveys shows that the community $talkiers are 56 per cent in agreement
that Hillcrest prepares students for high school. &téachers surveyed, 86 per cent said that
the school curriculum is appropriate for students. Fumbee, 81 per cent of teachers felt that
Hillcrest students have appropriate access to a variggsources, including technology, media
centers, and the library, to help them succeed in lggining.
The average student attendance for Hillcrest is 95 per édrsiences are due to iliness,
medical appointments, missing the bus with no other odglool, vacations, and funerals.
Students must bring a note detailing the reason for amnaés. A student’s absence is excused
for five times by a parental/guardian note or telephoite A#ter the fifth absence, the student
must bring a third party excuse. However, all teacH&rw students to make up work
regardless of the reason for their absence. Themiresrdy total for the 2007-2008 school year
is 172. A new rule for tardies has been implementedsttisol year. After five tardies, the
student is assigned to detention, which is held on Wednedgiagoons from 3:00 until 3:45.

Parent or Guardian Demographics
A Parent Survey has provided information about occupatiolasiesa and hours worked

per week. OuHorizon’sReport reveals that 56 per cent of students live with paténts, 33

per cent of students live with their mother, 5 per céstudents live with their father, and 3 per

cent live with legal guardians.
Average Educational Level of Parents

Educational Level

Up to 11" grade

High School Diploma

GED
College
Degree Obtained

Parent Occupation

Agricultural
Homemaker
Service Occupation
Clerical
Professional

Skilled Worker

Self Employed
Disabled
Unemployed

Other

Father

9%
48%
13%
16%
14%

Occupations of Parents
Father

6%
1%
9%
1%
19%
29%
8%
3%
4%
20%

Tennessee School Improvement Planning Process Templatggust, 2007

Mother

6%
35%
17%
23%
19%

Mother

0%
19%
12%
12%
23%
9%
8%
2%
4%
11%
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Incomes of Parents

Eirst Income Second Income
$0-10,000 1% 15%
$11,000-20,000 16% 25%
$21,000-30,000 12% 16%
$31,000-40,000 16% 23%
$41,000-50,000 9% 12%
$51,000-60,000 18% 1%
$61,000-70,000 9% 1%
$71,000-80,000 7% 0%
$81,000-above 12% 1%

Average Hours Worked Weekly

First Job 40.3 hours
Second Job 6 hours

Data from the Parent Survey revealed that 2 perafesttidents spend an hour of their
time unsupervised (at home). A parent or other adult supsvisemajority of the children
when they leave school. Ten per cent of children aredeft with a sibling after school spend 1
hour per day on an average with that sibling. Eight paraferhildren spend at least 2 hours
after school daily in Child Care services. To help thEsents, Hillcrest provides an After
School program for school age children.

Parental support is vital to the programs and daily operafi Hillcrest. We have an
active P.T.O. that sponsors various events throughewtchool year. The annual Fall Festival is
one such example. Area merchants contribute itenmhéoBBQ supper and auction that follows.
This is a day-long event, which generally profits approxatye$5,000. These funds are used to
purchase various items that meet the physical and edudatesds of our students. In the past
the P.T.O. has purchased overhead machines, televisions,cassette recorders, and software
to enhance Accelerated Reading and Accelerated Math.tidwhlly, parents are readily
available to read to children, help with art projects, anckwvith teachers in various school-
sponsored activities.

Community Demographics

Hillcrest is a rural school located in Troy, Tennes§sving a community that covers
approximately 234 square miles, our school community incorpotiaéetowns of Troy and
Obion with a total population of 2349 persons. No privateashare in the area. The nearest
city with a population of 50,000+ is Jackson, Tennessee, ap@at@tnb0 miles away. Major
employers in the local area are Goodyear Tire and Rubison, Storey Sawmill, Obion Grain
Company, Lennox Hearth Products, Barker Brothers Wastefela Sawmill, Kohler, and
several other small businesses.
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According to the Department of Economic and Commubéyelopment, the median
household income for Obion is $28,200 and for Troy is $29,900. n@hicedian household
income is below state average, the median age is atateeaverage, and the percentage of the
population with a bachelor’s degree or higher is signifigamtlow state average. Based on U.S.
Census Bureau information for the year 2006, Troy’s popul&iocamprised of 47.1 per cent
males and 52.9 per cent females of which 97.3 per cent aies Wi per cent are black, 1.2 per
cent are Hispanic and 0.2 per cent is two or more rd8ased on the year 2006 information,
Obion is comprised of 92.8 per cent white, 5.6 per cent blakyer cent two or more races,
and 0.8 per cent American Indian of which 47.1 per centnafes and 52.9 per cent are females.
The city of Troy reports 97.8 per cent of the populatjpeags “English only” in the home.

The Community Opinion Inventory mailed to 12 local busiesegeveals that 81 per cent
of the community stakeholders who responded believeutneglum is appropriate for students
of the area, and 83 per cent of the stakeholders bealigvechool is preparing students to deal
with problems and issues they will face in the futuferthermore, 91 per cent of the community
stakeholders who responded state they are satisfieduntbchool. This satisfaction is reflected
in their support of athletic events, monetary donatior&hool events, and support of academic
events.

School Characteristics

Hillcrest Elementary is a source of pride and a cdnteactivities for the citizens of the
Troy and Obion communities. Groundwork for our schogloein 1986. Land, located on
Highway 51 just outside of Troy, was purchased from Jiranmgy Maude Cude. The Troy and
Obion Schools were consolidated to create Hillcrestightary. A committee from Obion and
Troy schools was formed to help plan the building. dtvamittee voted on the name of the new
school — Hillcrest, mascot — Cougars, and school celoesl and navy. The school colors were
taken from both schools. Hillcrest was opened in 198/ @Gitarles A. Morris as principal and
Robert T. Orsborne as assistant principal/teachedu®n30, 2001, Mr. Orsborne was assigned
as the full-time assistant principal. From August 2005- 8§7, Mr. Adam B. Stephens was
the principal of Hillcrest Elementary School. On AugBis007, Mrs. Melinda McCullough
became the new principal of Hillcrest Elementary $thDue to the growth of the school and
the community, two classrooms were added. The buildimgw at capacity level. Just this year
our school has added a Pre-K program that serves 20 childrerefore, one classroom teacher
and one educational assistant have been added to our faculty.

Some environmental and safety issues have been addredsetpeoved this year. The
school's nurse’s hours have changed to better senstutient body. An updated program for
car riders was implemented at the beginning of the 2007-2008Isgtar. Each student
involved was issued a name tag for the parent’s cahé\sttidents’ names are announced they
leave the lobby of the gymnasium and are placed intésrective cars by one of three teachers.
This program insures all aspects of safety for our studédditional teachers are assigned
other areas of the building to monitor during car and bumigsal. A traffic director is in charge
of keeping traffic congestion to a minimum in the mogsinA camera system has also been
installed in all high traffic areas.

Doors are locked each morning at 7:45. An intercom syktenbeen installed at the
front and rear entrance of the building. Persons presis the buzzer, identify themselves, and
look into a camera in the rear or face the offiemaan the front before they are admitted into the
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building by school personnel. Our maintenance staffesrio keep the building and grounds
safe and in good repair. The opinion surveys of staff amteats imply that Hillcrest is safe and
outsiders do not pose a threat to students or teacher® ate no environmental hazard
concerns at the present time because Hillcrest &ddan a rural setting.

The Hillcrest School year consists of 200 days fochees. The instructional calendar
requires 180 days for students in accordance with state igesleT he remaining 20 days are
used for staff development, workdays, and designated vacktien The length of the school
day is 7.0 hours for students and 7 hours and 40 minutes étwetesbecause our system
stockpiles days for weather conditions.

Hillcrest Elementary participates each year in thaeo® County Spelling Bee.
Additionally, Hillcrest has had many students past and ptéseexcel in ballet, tap, and other
dance classes and appear in local dance recitals. el sdso has students who excel in piano
where they also perform in recitals.

Teacher-Pupil Ratios

State 2001-2002 2002-2003 2003-2004 2004-2005 2005-2006

Kindergarten 25:1 18:1 20:1 18:1 16:1 19:1

First Grade 25:1 18:1 19:1 16:1 18:1 21:1

Second Grade 25:1 19:1 19:1 20:1 18:1 17:1

Third Grade 25:1 191 20:1 23:1 20:1 17:1

Fourth Grade 28:1 20:1 20:1 20:1 21:1 21:1

Fifth Grade 30:1 20:1 21:1 1911 19:1 22:1

Sixth Grade 30:1 20:1 21:1 20:1 26:1 20:1

Seventh Grade 35:1 231 211 21:1 191 26:1

Eighth Grade 35:1 28:1 231 22:1 221 20:1
2006-2007 2007-2008

Pre-K 20:1

Kindergarten 15:1 18:1

First Grade 21:1 201

Second Grade 20:1 120

Third Grade 22:1 120:

Fourth Grade 19:1 122:

Fifth Grade 21:1 19:1

Sixth Grade 20:1 22:1

Seventh Grade 20:1 120:

Eighth Grade 2721 241
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School Demographics

Hillcrest Elementary School's administration incladeprincipal and an assistant
principal. In addition to 30 classroom teachers, theltiagwcludes a librarian, a full-time
guidance counselor, a half-time band teacher, a hadf-tmusic teacher, 2 resource teachers, 1
resource/gifted teacher, 2 Title 1 teachers, 1full-fiingsical education teachers and 2 part-time
physical education teachers, 1 part-time preschool teaxi@dC teacher, 1 Pre- Kindergarten
teacher, and a school nurse. Hillcrest is also sgraedtime by one speech therapist. The
faculty is 89 per cent female and 11 per cent male. Fouttaehers, 30 per cent of the faculty,
hold a M.S. or higher degree. All Hillcrest teacheestaaching in their areas of endorsement. A
total of 11 full-time educational assistants are emmlo@ne full-time educational assistant is
assigned to special needs students. Two educational assetaassigned to kindergarten
through third grades and also help monitor the cafeteriagllunth. Two educational
assistants work in the resource classroom, and one @ohadatssistant is assigned to Title 1
teachers. Additionally, the Preschool Program and Rmdefgarten program have three full-
time educational assistants. The staff also includedfae secretary, a bookkeeper, a cafeteria
manger, 7 lunchroom workers, a maintenance man, fivediass) and seven bus drivers.

Hillcrest faculty must participate in seven days afestequired, county-wide, and
school-based staff development activities. These deswonsist of workshops led by hired
educational consultants, local university specialists teachers trained in specific areas.
Workshop objectives are directed toward needs identiyjeain annual survey of staff members
at each school in the district. These areas inclddeational technology, curriculum
improvement, instructional improvement, classroom managgsteident evaluation, staff
evaluation, and parent/community involvement. Staff dgrakent activities keep teachers
abreast of the latest teaching techniques for improvingudeess of all students under their
instruction.

The curriculum at Hillcrest follows the state guidelises forth by the State of
Tennessee. Teachers participate in grade-level meehdgsuaject-level meetings to ensure
major gaps or overlaps do not exist in the curriculurtictést offers special classes in the form
of Titlel and Resource classes to meet the needs ohtsudigh learning problems. To meet the
needs of the identified gifted and talented students,ahaos offers a PLUS class.

Hillcrest has various programs that meet the neetslvidual students. Students with
specific needs are identified through periodic screeningnge and teacher/parent input. State
and federal guidelines are followed to place these studetiie least restrictive settings.
Hillcrest has three resource classrooms, one Corapsare Development Classroom, a part-
time speech-language classroom, and two Title 1 classtoom

Since 1990, Hillcrest School has offered an After ScRoogram licensed by the
Tennessee Department of Education. A director and @staagsstaff the program. Two teachers
work after school to assist in this program. Working pirenay use this service for a small
charge. This unique program helps meet the needs of pavbatwork extended hours and need
guality care for their school age children.

The faculty and staff at Hillcrest recognize the thett there are an increasing number of
students with special needs who require special mealidadalth related services. Students with
physical handicaps, such as visual and hearing impairmeshister special needs, are
mainstreamed through inclusion into the regular classrabducational assistants are assigned
to these students when needed. Students with learning itlisalsiich as Attention Deficit
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Disorder and Attention Deficit Hyperactivity Disorderalso taught in the regular classroom.
Some of these students attended resource classeq, dlaéleses, Comprehensive Development
Class (CDC), and speech therapy for small group instruddreschool children who have
special needs are addressed through the preschool program.

The co-curricular activities offered at Hillcrest linde the following and are related to
the curriculum as indicated:

Beta Club — all academic subjects’ Cheerleading-physical education
PLUS class (gifted program) 4-H Clubs- citizenship

After school program- all subjects Family Reading Night - reading
Family Math Night - math Band- music

Basketball- physical education Boy and Girl Scouts- citizenship
Football- physical education Softball — physical education

Before and after school tutoring

Students in grades three and seven have their visioansct@very year by the Lion’s
Club. Students referred by teachers are also screenedtddsnt who does not pass the vision
screening is referred to an optometrist. If any studesdisiglasses and cannot afford them, the
Lion’s Club provides them. Beginning this school year, Coatéid School Health screened
even-numbered grades for height, weight, blood pressuileh@ly mass index. Sixth grade was
also screened for Scoliosis.

Operating Budget
By examining the General Ledger Report for Hillcrést, operating budget falls into two
categories, instructional and administrative. Tlrertshbelow break down the money

distribution.

Instructional Money Distribution

BEP $11,935.30
AR Books, Tests, and Incentives $11,079.27
Gifts and Donations $3,199.12
Guidance $139.00
Music $1,057.48
Printer Ink $2,906.73
Supplies $16,043.39
Workbooks $1,795.98
Copy Machine Expense $7,861.00
Administrative Money Distribution

Office Supplies $494.14
Operational Maintenance $6,733.63
Postage and Stationery $383.68

Per Pupil Expenditures per Funded ADM  $6,225
Per Pupil Expenditures per ADA $6,428
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FORM 1.3.2 Other Data Sources (including surveys)

Narrative and Graphic Report of the Profile Data — Table ofContents

Table 1............. Teacher Demographics

Table 2............. Student Enroliment

Table 3............. Discipline Report

Table 4............. Promotion and Retention

Table 5............. Free and Reduced Lunches

Table 6............. Special Needs Students

Table 7............. Opinion Inventory Survey Questions
Table 8............ Teacher Opinion Inventory

Table 9............. Student Opinion Inventory

Table 10............. Community Opinion Inventory
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Teacher

Stacy Arnett
Jane Bailey
Melody Baker
Denise Barnett
Elaine Barnett
Darla Bearden
Debbie Branscum
Shantelle Carter
Justin Cheek
Ginger Clardy
Cheryl Cleek
Cindy Darnall
Angela Davis
Crystal Dial
Kris Dunn
Cindy Fielder
Linda Flowers
Marilyn Gilliam
Karen Goodrum
Stacy Gray
Sherry Griffin
Travis Johnson
Jennifer Kerr
Shiloh Leake
Carol Little
Donna Marshall

Melinda McCullough

Beth McDavid
Candice McMahon
Jessica Kirk Moore
Rita Moss

Barbie Orr

Ina Orsborne
Robert Orsborne
Teddy Petty

Ed Pledge
Shannon Preuett
Dawn Ramsey
Kelly Rea

Sharon Regen
Marci Roach
Amanda Spicer

Stephanie Traverse

Lockie Tuck
Becky Veach
May Wiggins
Deanna Wilson

Table 1-Teacher Demographics

Grade/Subject Experience
Fourth 10
Guidance 33
Kindergarten 7
Title 1 33
First 10
Fifth 8
Resource 32
Kindergarten 8
P.E. K-8 1
Third 28
Second 37
Second 14
Pre-K 2
Library 11
Second 18
CDC 18
Title 1 28

Sixth 19
Preschool 15
Seventh/Eighth 9
Kindergarten 10
Seventh 1
Seventh/Eighth 13
Fifth 5

Eighth 30
Sixth 11
Principal 24
Music Pre- K-5 22
Kindergarten 0
First 0
Speech 33
Fifth 24
Third 40
Assistant Principal 39
P.E. K-57and 8th 26
Band 6-12 9

First 15
Third 2
Sixth 4
Fourth 26.5
Seventh 19
Gifted/Resource K-8 4

Fourth 2

Resource 28
Second 11
Eighth Math 35
Third 8

eDree

Race Gender Room
B.S W F W7
M.S W F Guidance
B.S W F E10
B.S W F Title 1
B.S W F E12
B.S. W F W4
B.S. W F  Resource
B.S. w F E9
B.S. W M @y
M.S. B F E2
M.S. W F E6
B.S. W F E7
M.S. W F W10
M.S. W F Libyar
M.S W F E5
M.S. W F CDC
B.S. W F l&il
M.S.+45 W F W1
M.S+30 W F  Preschool
B.S W F 15w
B.S W F El1l
B.S. W M W12
B.S. W F W13
B.S. W F W6
M.S W F W11l
B.S. W F W8
M.S. W F Office
B.S. W F Music
B.S. W F
B.S. W F E13
M.S W F peesh
B.S. W F W5
B.S. W F 3 E
M.S. W M Office
M.S.+45 W M W14
M.S. W M Music/Band
B.S. W F 8 E
M.S. W F E4
B.S. W F W9
B.S. W F W2
B.S. W F W16
M.S. W Resource/Gifted
B.S. W F W4
B.S. W F Resource
M.S. W F El14
B.S. W F W14
B.S. W F El
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Table 2 — Student Enroliment
This graph shows the student enroliment at Hillcrest theepast five years.

Student Enroliment Data

640-
630+
620+
610+
590+
580+
570-

2003- 2004- 2005- 2006- 2007-
2004 2005 2006 2007 2008

Table 3 — Discipline Report
This graph represents the discipline report for Hillcoastr four years. Due to this data, we
have implemented detention on Wednesdays. This oistiased in hopes of reducing corporal
punishment, suspensions, and alternative school.

Discipline Report

O Corporal
Punishment

m Alternative School

O Suspensions

2003- 2004- 2005- 2006-
2004 2005 2006 2007
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Table 4 — Promotion and Retention Rates
This graph shows the promotion and retention rates iftarést over the past four years.
2003-2004  2004-2005  2005-2006  2006-2007

Promoted 574 552 564 570
Retained 18 34 24 35
Promotions and Retentions

600+
500
400+

300- | O Promotions

W Retentions
200
1001
0,

2003-2004 2004-2005 2005-2006 2006-2007

Table 5 — Free and Reduced Lunches
This graph shows the number of students receiving freedoiced lunches. The data shows that
these numbers are inconsistent from year to year.

Free and Reduced Lunches

350
300 +
250 +

200 - m Series1
150 - W Series?2
100 -

o B
O T

2003-2004 2004-2005 2005-2006 2006-2007 2007-2008

Number of Students

School Year

2003-2004 2004-2005 2005-2006 2006-2007 2007-2008
Free 229 250 240 266 292
Reduced 82 52 72 63 54
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Table 6 — Special Needs Students
This graph shows the number of students who have speeid tleat must be met in other
settings. Our CDC class remains fairly low, whicheséficial to the teacher, her educational
assistant, and the students. As apparent, the remainiciglsgasses seem to have fluctuated in
the past years.

Special Needs Students
140
120
100
80- O Resource
601 m Title
O PLUS
401
O CDC
20-
O,A
2003- 2004- 2005- 2006- 2007-
2004 2005 2006 2007 2008
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CoNoOGO~WNE

16.
17.

18.
19.
20.
21.

22.

Table 7 — Opinion Inventory Questions
Students show respect for each other.
Students and teachers have a good working relationshigaathother.
Reports concerning our students’ progress are adequate.
Parents are informed about educational policies.
Our schools program helps students understand and get alorgiver people.
Our school is drug free.
Students absenteeism is a problem at our school.
School regulations are reasonable.
Discipline is not a serious problem at our school.
Outsiders do not pose a threat to students or teatlmenssechool.
Teachers hold expectations for student learning.
It is easy to get an appointment with the admindtsa
It is easy to get an appointment with our teachers.
The morale of our students is good.
Students are academically well prepared when they ¢teaachool and enter high
school.
The curriculum in our school is appropriate for stuglerito live in our area.
The students are assessed in a variety of ways waoourately determine their
achievements.
The educational program offered to students is of hightguali
Students see a relationship with what they are studyinthaindives.
Our school is preparing students to deal with problemsanés they will face in the
future.
At our school, students have access to a variegsotirces to help them succeed in their
learning, such as technology, media centers, andiébrar
For the most part, | am satisfied with our school.
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Question 1
Question 2
Question 3
Question 4
Question 5
Question 6
Question 7
Question 8
Question 9
Question 10
Question 11
Question 12
Question 13
Question 14
Question 15
Question 16
Question 17
Question 18
Question 19
Question 20
Question 21

Question 22

Table 8 — Results of Teacher Opinion Survey

Agree
32

42
42
42
34
29
11
38
34
41
42
43
43
41
36
38
35
43
32
32
36

44

(graph following data)

Disagree
7

1

1

Undecided
5

1

1

12

15
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Table 8—Results of Teacher Opinion Survegontinued

Teacher Opinion Survey

O Agree
B Disagree
0O Undecided
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Question 1
Question 2
Question 3
Question 4
Question 5
Question 6
Question 7
Question 8
Question 9
Question 10
Question 11
Question 12
Question 13
Question 14
Question 15
Question 16
Question 17
Question 18
Question 19
Question 20
Question 21

Question 22
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Table 9 — Results of Student Opinion Inventory

Agree

325

378

364

396

354

323

175

310

242

346

442

231

334

320

314

374

355

361

337

349

390

360

(graph on following page)

Disagree

83

35

53

32

63

90

175

104

137

74

17

63

53

72

55

42

37

42

56

63

61

51

Undecided

80

75

71

60

71

75

138

74

109

68

29

194

101

96

119

72

96

85

95

76

37

77
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Table 9 — Results of Student Opinion Inventorycontinued)

Student Opinion Survey

Question 21
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Question 17

Question 15

Question 13

O Agree

Question 11

m Disagree

Question 9

O Undecided

Question 7

Question 5

Question 3

Questionl

|

0%

Tennessee School Improvement Planning Process Templatggust, 2007

Page 25 of 103



Question 1
Question 2
Question 3
Question 4
Question 5
Question 6
Question 7
Question 8
Question 9
Question 10
Question 11
Question 12
Question 13
Question 14
Question 15
Question 16
Question 17
Question 18
Question 19
Question 20
Question 21
Question 22

Table 10-Results of Community Opinion Survey
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Table 10-Results of Community Opinion Survefcontinued)

Question 22
Question 21
Question 20
Question 19
Question 18
Question 17
Question 16
Question 15
Question 14
Question 13
Question 12
Question 11
Question 10
Question 9
Question 8
Question 7
Question 6
Question 5
Question 4
Question 3
Question 2

Question 1

Community Opinion Inventory

8 10

12

O Undecided
m Disagree
O Agree
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Component 1B — Academic and Non-Academic Data:

Analysis/Synthesis

Component 1B Subcommittee
Shiloh Leake- Fifth Grade Teacher
Kris Dunn- Second Grade Teacher

Sherry Griffin- Kindergarten Teacher
Elaine Barnett- First Grade Teacher
Ina Orsborne- Third Grade Teacher

Pam Wilson- School Nurse

Rita Moss- Speech Therapist

Debbie Barker- Educational Assistant
Gloria Killion- Educational Assistant
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1.4 Variety of Academic and Non-Academic Assessmelteasures

Data Sources

NCE 3 year average student performance data

Adequate Yearly Progress data — Attendance rates, acadatai

NCLB Benchmark Data

TCAP Writing Assessment Data

Pre-Kindergarten Assessments

Report Card Data Disaggregation

STAR Reading Test Results

Promotion/Retention Rates

Criterion referenced tests (TCAP)

NSSE Survey of Goals for Student Learning

Assessments Utilized to Measure Student Achievement Kindergarten:

Brigance K-1 Screening-Il screens key developmental ang @satlemic skills. This
assessment is given before each child enters kindemngarigentify developmental problems in
language, learning, or cognitive delays and to identify acad&deint and giftedness. The
assessment is also given multiple times throughoWkitisergarten year to children
experiencing learning difficulties to measure progressairdé

A Running Record of text reading is taken once a week amaald after the child
begins reading printed words in books. This assessmentipsodiagnostic information on each
child, ensuring the child is taught at his/her instructi¢éenad! in a guided reading group. This
formative assessment also provides the teacher wihmation in order to design instruction
allowing the child to learn and connect new knowledge aris$ fldsed on what is already
known by the child.

Four of the six components of the Observation Sureegstructed by Dr. Maria Clay,
are given to kindergarten students at the end of the geaedsure the students’ achievement in
the areas of letter recognition, writing vocabulasaiting and recording sounds, and word
reading. This assessment provides a progress reportlaswégnostic information for the
kindergarten teacher and the next year’s first-gradshéga It also identifies the lowest
achieving kindergarten students who will be eligible toésges] in the Reading Recovery
program in first grade.

TCAP Kindergarten Level Form C is given to kindergarteidents in the spring. The
results of this assessment are used to identify stuttengths and weaknesses, to identify
program and instructional strengths and weaknesses di® tx@seline scores for each child
using a standardized assessment, to show yearly prognassiote teacher accountability, and
to design instruction to meet the needs of students ifirshegrade.
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The Righy Reads Diagnostic assessment is administétbd beginning of the year and
at the end of the year to show yearly progress. Thenation generated by this assessment at
the beginning of the year can also be used diagnosgticalthe instructional design ensuring
students are taught at their instructional level in guidéagling groups.

Teacher-made assessments and checklists are utilipeghiout the year to monitor and
chart student progress and report to parents.

Assessments Utilized to Measure First-Grade Student&chievement:

All six components of the Observation Survey constructebroyaria Clay are given to
first grade students at the beginning of the year to me#iseistudents’ achievement in the areas
of letter recognition, writing vocabulary, hearing andoreling sounds, level of text reading,
concepts of print, and word reading. This assessmentfidsrhe lowest achieving first-grade
students who will be served in the Reading Recoveryrprogn first grade. This assessment
also provides a wealth of diagnostic information tostdbe teacher in designing appropriate
instruction ensuring each child is working within his/her instional level. Components of this
formative assessment can be given multiple times glihi@ school year for the collection of
diagnostic information on a child experiencing diffiees in the area of reading and writing.

A Running Record of text reading is taken once a week amaald after the child
begins reading printed words in books. This assessmentipsodiagnostic information on each
child and ensures the child is taught at his/her instructlemal in a guided reading group. This
formative assessment also provides the teacher wihmation utilized to design instruction
allowing the student to learn and connect new knowledge alflgllsksed on what is already
known by the child.

TCAP First Grade Level Form C is given to first-gratielents in the spring. The results
of this assessment are used to identify student streagth&eaknesses, to identify program and
instructional strengths and weaknesses, to show yearyess, to promote teacher
accountability, and to design instruction to meet the :ieédtudents in the second grade.

The Righy Reads Diagnostic assessment is administétbd beginning of the year and
at the end of the year to show students’ yearly progréks.information generated by this
assessment can also be used diagnostically for itistnatdesign to ensure the students are
taught at their instructional level in guided reading groups

The STAR assessment is utilized along with the Acatder Reading Program. It is
given periodically to determine the independent readingl lef the student and to chart progress
during the school year.

Teacher-made assessments and checklists are utilipeghiout the year to monitor and
chart student progress and to report to parents.
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As we believe basic reading and writing within the heafcevery child, we are in the
process of implementing a balanced literacy program irpoonary grades beginning with
kindergarten and first grades during the 2007-2008 school yetandditeracy regularly
provides several kinds of reading and writing activities &dfeltl readers at all achievement and
ability levels within the same classroom. The componeintisis balanced literacy program are
reading aloud or shared reading, guided reading, independelimigeshared or interactive
writing, guided writing, and independent writing. This moddkaching literacy moves the
instruction away from the traditional deficit model (d®n what the child does not know) and
moves it to assessing the knowledge, skills, and stratdga a child brings to us and using
them to create learning opportunities utilizing the child’srgiths as a means to acquire new
literacy knowledge. Because the teacher’s role rtiaat factor in ensuring the success and
continuous progress of all readers, teachers are traingd throughout the implementation
year, and they are being supported essential instructictatials and the assistance of a
literacy coach. Teachers are also supporting each thiteergh this process by planning
collaboratively several times weekly and being givendpportunity to observe model
classrooms in other schools.

1.5 Data Collection and Analysis:

Hillcrest Elementary
3 Year Mean NCE Scores

We examined three-year NCE score averages to estatlsdént performance levels
from spring of 2005 to 2007. We included data from spring of 2004 tcefuatialyze whether
or not an upward trend is present in our scores. We foandainth grade NCE scores were
consistently higher in all subjects except reading. r@lyesocial studies has the lowest NCE
scores with fourth grade being the exception.

Reading and Language NCE Scores

Grade 2003-2004 2004-2005| 2005-2006| 2006-2007| School 3 | State 3
Year Avg. | Year Avg.

3 44.6 42.9 52.3 52.4 49.2 53.7

4 49.5 55.3 54.3 59.1 56.2 53.0

5 46.4 55.8 94.5 52.5 54.3 55.8

6 52.4 53.9 54.9 59.7 56.2 57.3

7 52.8 49.5 53.8 58.3 53.9 54.5

8 51.3 57.2 58.5 60.1 58.6 55.2

Tennessee School Improvement Planning Process Templatggust, 2007 Page 31 of 103



Math NCE Scores

Grade 2003-2004 2004-2005| 2005-2006| 2006-2007| School 3 | State 3
Year Avg. | Year Avg.
3 48.0 45.4 57.1 57.0 53.2 58.8
4 51.8 62.3 58.4 72.7 64.5 58.9
5 44.6 49.8 57.3 55.8 54.3 57.6
6 45.5 50.1 49.4 54.8 51.4 56.6
7 48.0 46.4 49.6 53.4 49.8 55.8
8 50.9 56.9 53.5 60.8 57.1 55.1
Science NCE Scores
Grade 2003-2004 2004-2005| 2005-2006| 2006-2007| School 3 | State 3
Year Avg. | Year Avg.
3 44.6 43.6 55.3 52.3 50.4 55.8
4 53.5 59.2 57.1 75.3 63.8 57.7
5 45.8 53.0 59.0 56.1 56.0 56.1
6 45.2 53.0 47.8 57.7 52.3 53.4
7 45.6 47.3 48.8 57.3 51.1 55.0
8 50.6 51.1 50.8 53.8 51.9 53.6
Social Studies NCE Scores
Grade 2003-2004 2004-2005| 2005-2006| 2006-2007| School 3 | State 3
Year Avg. | Year Avg.
3 46.6 43.2 52.0 50.5 48.6 53.3
4 52.0 61.0 57.4 67.4 61.9 56.7
5 47.1 55.2 57.1 52.3 54.9 56.4
6 44.8 56.4 48.1 50.8 51.8 53.1
7 48.0 46.4 45.9 55.2 49.2 52.7
8 47.0 49.7 48.3 47.6 48.5 50.8
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Areas of Strength:
Fourth grade students attained a higher 3-year mean NC&isal subjects when
compared to the state averages.
Eighth grade attained a higher 3-year mean NCE scoratim amd reading when
compared to state averages.

Areas of Need:
- Third-grade reading three-year averages are significlntigr than the other grade
levels.
Seventh-grade math three-year averages are signifidanttr than the other grade
levels.
Eighth-grade social studies averages are consistemr leach year.

Adequate Yearly Progress

Hillcrest Elementary School made AYP in all acadean&as an in attendance during
both the 2005-2006 and 2006-2007 school years. Hillcrest Elem&uhowl is designated as a
school in Good Standing according to the benchmarkiadthild Left Behind The percent
proficient target scores in 2006-2007 through 2007-2008 are Reading/Lagt=g8 percent,
Math 79 percent, and Attendance 93 percent. Hillcrestéiteany School achieved and
surpassed these targets with 94 percent in reading/languag@lapercent in math and 94.9
percent in attendance. TN® Child Left Behindategories are as follows: Total School, White,
African American, Hispanic, Asian/Pacific Islander tiMa Americans, Economically
Disadvantaged, Students with Disabilities, and Limitedli&ndProficient. Of these categories,
Hillcrest Elementary School could count only the follogvcategories for the 2006-2007 test
year: Attendance, Total School, White, and Economidaihadvantaged. The following
categories did not have the required number of studebts ¢counted in the No Child Left
Behind: Native Americans, Asian/Pacific Islanders, t&niEnglish Proficient, Hispanic,
Students with Disabilities, and African Americans.

Disaggregated NCLB Benchmark Data

Grade 3 Reading and Language Arts

Students in each Performance Level

In third grade, of the 66 students were tested, 40.9 pertentdents are performing at the
advanced level; 48.5 percent are performing at the profiaeat; land 10.6 percent are
performing at the below proficient level.

Levels Number of Students Tested
Below Proficient 7
Proficient 32
Advanced 27
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Economically Disadvantaged
In third grade, 21.6 percent of the economically disachged students are performing at the
below proficient level; 56.8 percent are performing attitedicient level; and 21.6 percent are

performing at the advanced level.

Levels Percent of Students Tested
Below Proficient 21.6
Proficient 56.8
Advanced 21.6

Gender Performance Levels

In third grade, 13.9 percent of the males are performingeabelow proficient level; 52.8
percent are performing at the proficient level; and 33.3gom¢@re performing at the advanced
level. 9.1 percent of females are performing at thenbploficient level; 39.4 percent are
performing at the proficient level; and 51.5 percent are panhg at the advanced level.

Levels Percent of Students Tested
Gender Male Female
Below Proficient 13.9 9.1
Proficient 52.8 39.4
Advanced 33.3 51.5

Grade 3 Math

Students in each Performance Level

Of the 66 students tested in the third grade, 43.9 percenid#fidgs are performing at the
advanced level; 50 percent are performing at the proficieek land 6.1 percent are performing
at the below proficient level.

Levels Number Students Tested
Below Proficient 4
Proficient 33
Advanced 29

Economically Disadvantaged
In third grade, 10.8 percent of the economically disachged students are performing at the
below proficient level; 54.1 percent are performing atttedicient level; and 35.1 percent are

performing at the advanced level.

Levels Percent of Students Tested
Below Proficient 10.8
Proficient 54.1
Advanced 35.1
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Gender Performance Levels

In third grade, 2.8 percent of the males are performinigeabélow proficient level; 63.9 percent
are performing at the proficient level; and 33.3 percenparforming at the advanced level.
12.1 percent of females are performing at the below peafidevel; 30.3 percent are performing
at the proficient level; and 57.6 percent are performirigeatidvanced level.

Levels Percent of Students Tested
Gender Male Female
Below Proficient 2.8 2.8
Proficient 63.9 30.3
Advanced 33.3 57.6
Strengths:

Of the third graders tested, 90 percent scored at theipriflevel or advanced level in
reading/language arts.
Of the third graders tested, 93 percent scored at theipriflevel or advanced level in math.

Areas to Strengthen:

Of third graders who are economically disadvantaged, 22penwere below grade level in
reading/language arts. Of the economically disadvantdgepercent of the male gender and 9
percent of the female gender scored below the profitaest in reading/language arts.

Of the third graders who are economically disadvantatfegercent of the students are
performing at the below proficient level in math. @éteconomically disadvantaged in the third
grade, 3 percent of the males are below proficient inpamisons to 12 percent of the female
students in math.

Grade 4 Reading and Language Arts

Students in each Performance Level

In fourth grade, of the 52 students tested, 36.5 percentddrsis are performing at the advanced
level; 61.5 percent are performing at the proficient leaet] 1.9 percent are performing at the
below proficient level.

Levels Number of Students Tested
Below Proficient 1
Proficient 32
Advanced 19
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Economically Disadvantaged
In fourth grade, 0 percent of the economically disachgad students are performing at the
below proficient level; 78.3 percent are performing attedicient level; and 21.7 percent are

performing at the advanced level.

Levels Number of Students Tested
Below Proficient 0
Proficient 21
Advanced 3

Gender Performance Levels

In fourth grade, 0 percent of the males are performitigeabbelow proficient level; 60 percent
are performing at the proficient level; and 40 percenpar®rming at the advanced level. Of
the females testes, 3.7 percent are performing at tbe Ipeoficient level; 63 percent are
performing at the proficient level; and 33.3 percent are paifg at the advanced level.

Levels Number of Students Tested
Gender Male Female
Below Proficient 0 1
Proficient 15 17
Advanced 10 9

Grade 4 Math

Students in each Performance Level

Of the 53 students tested in the fourth grade, 66 percentdsrgs are performing at the
advanced level; 34 percent are performing at the proficieek land O percent are performing at
the below proficient level.

Levels Number of Students Tested
Below Proficient 0
Proficient 35
Advanced 18

Economically Disadvantaged
In fourth grade, 0 percent of the economically disachgad students are performing at the
below proficient level; 87.5 percent are performing atttedicient level; and 12.5 percent are

performing at the advanced level.

Levels Number of Students Tested
Below Proficient 0
Proficient 21
Advanced 53
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Gender Performance Levels

In fourth grade, O percent of the males are performinigeaibelow proficient level; 64 percent
are performing at the proficient level; and 36 percenpar®rming at the advanced level. Of
the females tested, o percent are performing at thevh@loficient level; 67.9 percent are
performing at the proficient level; and 32.1 percent are paihg at the advanced level.

Levels Number of Students Tested
Gender Male Female
Below Proficient 0 0
Proficient 16 19
Advanced 9 9
Strengths:

Of fourth graders who are economically disadvantaged, @@peare performing at proficient
or advanced levels.

Of fourth graders, 98 percent are proficient or advanceeaiding/language arts.

Of fourth graders, 100 percent are proficient or advanceahih.

Areas to Strengthen:
Of females in fourth grade, 3.7 percent are below peofidievel in comparison to 0 percent
males in reading/language arts.

Grade 5 Reading and Language Arts

Students in each Performance Level

In fifth grade, of the 60 students were tested, 38.3 peotetidents are performing at the
advanced level; 61.7 percent are performing at the profiaeat; land O percent are performing
at the below proficient level.

Levels Number of Students Tested
Below Proficient 0
Proficient 37
Advanced 23

Economically Disadvantaged
In fifth grade, O percent of the economically disadaget students are performing at the below
proficient level; 84.8 percent are performing at the preficievel; and 15.2 percent are

performing at the advanced level.

Levels Number of Students Tested
Below Proficient 0
Proficient 28
Advanced 5
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Gender Performance Levels

In fifth grade, O percent of the males are performingp@below proficient level; 65.4 percent
are performing at the proficient level; and 34.6 percenparforming at the advanced level. Of
the females tested, O percent are performing at the hloficient level; 58.8 percent are
performing at the proficient level; and 41.2 percent are paihg at the advanced level.

Levels Number of Students Tested
Gender Male Female
Below Proficient 0 0
Proficient 17 20
Advanced 9 14

Grade 5 Math

Students in each Performance Level

Of the 60 students tested in the fourth grade, 50 pertstudents are performing at the
advanced level; 46.7 percent are performing at the profiaggat; land 3.3 percent are
performing at the below proficient level.

Levels Number of Students Tested
Below Proficient 2
Proficient 28
Advanced 30

Economically Disadvantaged
In fifth grade, 6.1 percent of the economically disadaget students are performing at the
below proficient level; 63.6 percent are performing atttedicient level; and 30.3 percent are

performing at the advanced level.

Levels Number of Students Tested
Below Proficient 2
Proficient 21
Advanced 10

Gender Performance Levels

In fifth grade, 3.8 percent of the males are performirtheabelow proficient level; 53.8 percent
are performing at the proficient level; and 42.3 percenparforming at the advanced level. 2.9
percent of females are performing at the below profideargl; 41.2 percent are performing at
the proficient level; and 55.9 percent are performing aativanced level.

Levels Number of Students Tested
Gender Male Female
Below Proficient 1 1
Proficient 14 14
Advanced 11 19
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Strengths:

Of all fifth graders tested, 99 percent are proficierdavanced in reading/language arts.

Of fifth graders tested, O percent are performing belowi@eot level in reading/language arts.
Of all fifth graders tested, 97 percent scored proficxgradvanced in math.

Areas to Strengthen:

Of male fifth graders tested, 3.4 percent are belowigeot level in math in comparison to 3
percent of female fifth graders.

Of the economically disadvantaged students tested,cémesire performing below proficient
level in math.

Only 5 economically disadvantaged students scored advaewsdr reading/language arts.

Grade 6 Reading and Language Arts

Students in each Performance Level

Of the 62 students tested in the sixth grade, 51.6 pertetnidents are performing at the
advanced level; 45.2 percent are performing at the profiaeat; land 3.2 percent are
performing at the below proficient level.

Levels Number of Students Tested
Below Proficient 2
Proficient 25
Advanced 32

Economically Disadvantaged

In sixth grade, 6.7 percent of the economically disacaged students are performing at the
below proficient level; 63.3 percent are performing atpitedicient level; and 30 percent are

performing at the advanced level.

Levels Number of Students Tested
Below Proficient 2
Proficient 19
Advanced 9

Gender Performance Levels

In sixth grade, 5.7 percent of the males are performitigeabelow proficient level; 42.9 percent
are performing at the proficient level; and 51.4 percenparforming at the advanced level. Of
the females tested, O percent are performing at the loficient level; 48.1 percent are
performing at the proficient level; and 51.9 percent are paihg at the advanced level.

Levels Number of Students Tested
Gender Male Female
Below Proficient 2 0
Proficient 15 13
Advanced 18 14
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Grade 6 Math

Students in each Performance Level

Of the 62 students tested in the sixth grade, 53.2 pertetnidents are performing at the
advanced level; 38.7 percent are performing at the profiaeat; land 8.1 percent are
performing at the below proficient level.

Levels Number of Students Tested
Below Proficient 5
Proficient 24
Advanced 33

Economically Disadvantaged

In sixth grade, 16.7 percent of the economically disatdwget students are performing at the
below proficient level; 53.3 percent are performing atpitedicient level; and 30 percent are
performing at the advanced level.

Levels Number of Students Tested
Below Proficient 5
Proficient 16
Advanced 9

Gender Performance Levels

In sixth grade, 5.7 percent of the males are performitigeabelow proficient level; 37.1 percent
are performing at the proficient level; and 57.1 percenparforming at the advanced level. Of
the females tested, 11.1 percent are performing at the Ipebficient level; 40.7 percent are
performing at the proficient level; and 48.1 percent are panhg at the advanced level.

Levels Number of Students Tested
Gender Male Female
Below Proficient 2 3
Proficient 13 11
Advanced 20 13
Strengths:

Of all sixth graders tested, 97 percent are proficieadeanced in reading/language arts.
Of all sixth graders, 91 percent are proficient or adedno math.

Areas to Strengthen:

Of sixth-grade students who are economically disadvadiagpercent of the students are
performing at the below proficient level of reading/larggiarts.

Of sixth-grade males, 6 percent are performing below@eafi level in comparison to O percent
of sixth-grade females in reading/language arts.

Of sixth-grade students who are economically disadvadidgepercent are performing at the
below proficient level in math.

Of females in the sixth grade, 11 percent are belowgieoti level in math in comparison to 6
percent of the males in math.
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Grade 7 Reading and Language Arts

Students in each Performance Level
In seventh grade, 59 students were tested. Of students, #4$t2 percent of students are
performing at the advanced level; 46.2 percent are perforrimg @roficient level; and 9.6

percent are performing at the below proficient level.

Levels Number of Students Tested
Below Proficient 5
Proficient 34
Advanced 20

Economically Disadvantaged
In seventh grade, 15.4 percent of the economically dissalyad students are performing at the
below proficient level; 53.8 percent are performing attitedicient level; and 30.8 percent are

performing at the advanced level.

Levels Number of Students Tested
Below Proficient 4
Proficient 14
Advanced 8

Gender Performance Levels

In seventh grade, 7.7 percent of the males are perfgranithe below proficient level; 46.2
percent are performing at the proficient level; and 46.2eo¢@re performing at the advanced
level. Of the females tested, 11.5 percent are penfigratithe below proficient level; 46.2
percent are performing at the proficient level; and 42.3gm¢@re performing at the advanced
level.

Levels Number of Students Tested
Gender Male Female
Below Proficient 2 3
Proficient 12 12
Advanced 12 11

Grade 7 Math

Students in each Performance Level

In seventh grade, 59 students were tested. Of studems, té$t5 percent are performing at the
advanced level; 51.9 percent are performing at the profiaeat; land 36.5 percent are
performing at the below proficient level.

Levels Number of Students Tested
Below Proficient 4
Proficient 24
Advanced 31
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Economically Disadvantaged
In seventh grade, 26.9 percent of the economically dissalgad students are performing at the
below proficient level; 57.7 percent are performing attedicient level; and 15.4 percent are

performing at the advanced level.

Levels Number of Students Tested
Below Proficient 4
Proficient 15
Advanced 7

Gender Performance Levels

In seventh grade, 11.5 percent of the males are perfoanihg below proficient level; 50
percent are performing at the proficient level; and 38.5gm¢@re performing at the advanced
level. Of females tested, 11.5 percent are performitigeabelow proficient level; 53.8 percent
are performing at the proficient level; and 34.6 percenparforming at the advanced level.

Levels Number of Students Tested
Gender Male Female
Below Proficient 3 3
Proficient 13 14
Advanced 10 9
Strengths:

Of all seventh graders tested, 90 percent are at profisieadvanced in reading/language arts.
Of all seventh graders tested, 63 percent are at profisieadvanced in math.

Areas to Strengthen:

Of all seventh graders tested who are economically diséalyed, 15 percent of students are
performing at the below proficient level in reading/largpiarts.

Of all seventh-grade males tested, 8 percent are betufwipnt level in comparison to 11.5
percent of females in reading/language arts.

Of all seventh graders tested, 11.5 percent performed at@l/gevels in math in comparison
to 37 percent below proficient level.

Of economically disadvantaged seventh graders, 27 pgredotmed below proficient level in
math.

Grade 8 Reading and Language Arts

Students in each Performance Level

In eighth grade, 72 students were tested. Of studentsltdsP percent are performing at the
advanced level; 45.8 percent are performing at the profiaeat; land 50 percent are
performing at the below proficient level.

Levels Number of Students Tested
Below Proficient 3
Proficient 33
Advanced 36
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Economically Disadvantaged
In eighth grade, 8.8 percent of the economically disaigped students are performing at the
below proficient level; 58.8 percent are performing attedicient level; and 32.4 percent are

performing at the advanced level.

Levels Number of Students Tested
Below Proficient 3
Proficient 20
Advanced 11

Gender Performance Levels

In seventh grade, 5.3 percent of the males are perfgranithe below proficient level; 47.4
percent are performing at the proficient level; and 47.4ep¢@re performing at the advanced
level. Of females tested, 2.9 percent are performitigeabelow proficient level; 44.1 percent
are performing at the proficient level; and 52.9 percenparforming at the advanced level.

Levels Number of Students Tested
Gender Male Female
Below Proficient 2 1
Proficient 18 15
Advanced 18 18

Grade 8 Math

Students in each Performance Level

In eighth grade, 71 students were tested. Of studentsl1&8&.8 percent are performing at the
advanced level; 60.6 percent are performing at the profiaggat; land 5.6 percent are
performing at the below proficient level.

Levels Number of Students Tested
Below Proficient 11
Proficient 29
Advanced 37

Economically Disadvantaged

In eighth grade, 12.1 percent of the economically disatdged students are performing at the
below proficient level; 69.7 percent are performing atttedicient level; and 18.2 percent are

performing at the advanced level.

Levels Number of Students Tested
Below Proficient 4
Proficient 23
Advanced 6
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Gender Performance Levels

In eighth grade, 8.1 percent of the males are performitigedielow proficient level; 43.2
percent are performing at the proficient level; and 48.6gn¢@re performing at the advanced
level. Of females tested, 2.9 percent are performitigeabelow proficient level; 79.4 percent
are performing at the proficient level; and 17.6 percemparforming at the advanced level.

Levels Number of Students Tested
Gender Male Female
Below Proficient 3 1
Proficient 16 27
Advanced 18 6
Strengths:

Of eighth-grade males tested, 94 percent are performingfatipnt level or advanced levels in
comparison to 97 percent female in reading/language arts.
Of all eighth graders tested, 98 percent are performingpatfigient or advanced level in math.

Areas to Strengthen:

Of all eighth graders who are economically disadvamta@j2 percent of students are performing
at the below proficient level in math.

Of eighth-grade males, 5 percent are below proficiesg! i@ comparison to 3 percent of female
in reading/language arts.

Of eighth-grade males, 8 percent are below proficiesdl i comparison to 3 percent of females
in math.
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Kindergarten Assessment

The Brigance Screening Test is used to evaluate the ctildédopmental age. This test
is given in March prior to the beginning of the new sdlyear. The Brigance Screening Test
shows the majority were developmentally at age lamwdlabove average.

Brigance Pre-School Screening Test
for Kindergarten

40
35

30
25 O Abowe Awerage

20 m Average
15
10

5 e
0

2006-2007
Test Results

0O Below Awerage

Number of Students

Pre-Kindergarten Experience
The Pre-Kindergarten Experience of the students in 2006-2008@Isethat 25 of 60 students did

not have a formal preschool setting before enterindekparten. However, 35 students had a
formal preschool setting to prepare children for kindergarte
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TCAP Writing Assessment Data

TCAP Writing Assessment for Grade 5
2007
k)
S
o
=
&
(5}
o
Girls Boys Total
Students
TCAP Writing Assessment for Grade 8
2007
k)
S
o
=
&
(5}
o
Girls Boys Total
Students
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TCAP Writing Assessment for Grade 5
3 Year Average
6
5
4
3
2
1
0
Hillcrest Obion County State
TCAP Writing Assessment for Grade 8
3 Year Average
6
5
4
3
2
1
0
Hillcrest Obion County State

Strengths:
- Hillcrest Elementary School's 3-year-average showswe have remained proficient

with an average of 4.1 or above.
Hillcrest Elementary eighth and fifth-grade studentsed@.3, which was higher than
the county average of 4.2 for both grades, state average of fifth grade, and the state
average of 4.1 in eighth grade.
Hillcrest fifth-grade girls scored 91.2percent proficiemtl #he eighth-grade girls scored
97.2 percent proficient.
Students at Hillcrest Elementary have scored A’'stergast 3 years on the State
Department of Tennessee’s Report Card.
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Areas to Strengthen:
The greatest area of need is the performance of fifittiegboys who scored 66.7 percent

proficient.

The eighth grade boys scored 85.7 percent proficient jviiconsiderably lower than
the girls’ scores.

STAR Reading Test

The S.T.A.R. reading and math programs are tools usedassastudents’ reading and math
abilities. The S.T.A.R. reading program determines theuctsonal reading level of students.
The S.T.A.R. math program determines the instructiordhrevel of students. Both are given
times yearly. We use the Star test to evaluate stydeformance in two areas from grades 1-7
in reading and grades 3-7 in math:
1. The grade Equivalent score (GE)
2. The amount of change from the end of the 2005-2006 schooloyde end of the 2006-
2007 school year.
Our goal is for students to test on the grade level treeplaced in school or higher. For
example, if a student has completed fourth grade, helshdd score 4.9 or higher on the
end-of-the-year S.T.A.R. test. We also want to shqwsitive change from one year to the

next.
2-Year STAR Reading Test Results

Post-test GE 2006 Post-test GE 2007 Change
Grade 1 2.1 2.1 0
Grade 2 1.9 2.9 0
Grade 3 4.1 3.7 -0.4
Grade 4 4.9 5.8 -0.9
Grade 5 6.1 5.5 -0.6
Grade 6 6.3 6.4 -0.1
Grade 7 6.8 Below target

2-Year STAR Math Test Results

Post-test GE 2006  Post-test GE 2007 Change
Grade 1 2.2 On target
Grade 2 3.1 On target
Grade 3 3.7 3.8 0.1
Grade 4 4.8 6.0 1.2
Grade 5 4.7 6.0 0.3
Grade 6 5.8 6.0 0.2
Grade 7 6.6 Below target
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1.6 Report Card Disaggregation

Hillcrest Elementary School is a preK-8 elementahost with a student population of 593 for
the 2006 — 2007 school year. Of our student population, 53 pefoent students are
considered to be economically disadvantaged. Hillcriesh&ntary School is considered a safe
school and has a status of good standing. Our data codidaggregated in terms of race,
economically disadvantaged, and students with disabititiesto our numbers in all categories.

Demographics
Hillcrest Elementary School's student population is 96r8qy@ white, 1.5 percent African
American, 1.6 percent Hispanic, and 0.7 percent Asian.

Non-Academic Data
In the 2006-2007 school year, 11 white students and 2 African gamestudents were placed on
suspension. Of these students, 11 were male, and 2 wexle feNo students were expelled.

Attendance and Promotion
Hillcrest Elementary School's attendance rate was 94&pein 2005-2006. We surpassed the
benchmark of at least 93 percent. Our promotion rateéQ%aspercent in 2006-2007. The

benchmark set by the state was 97 percent. We faile@ebtis criteria.

Report Card Disaggregation by Subject

Math 2007 3-year Average
% % % % %
Below | Proficient| Advanced Below Prof./Adv.
All Students 9 44 47 9 91
White 9 45 46 10 90
Econ. Disadvantaged 14 52 34 13 87
Stud. With Disabilities 40 43 17 52 48
Reading/Lang/Writing 2007 3-year Average
% % % % %
Below | Proficient| Advanced Below Prof./Adv.
All Students 6 49 45 7 93
White 7 49 44 8 92
Econ. Disadvantaged 10 61 29 12 88
Stud. With Disabilities 31 57 12 44 66
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2007 Diagnostic Report for

Hillcrest Elementary in Obion County

4th Grade TCAP CRT Math

24
27 -
20+
18 4
16 -
14 4
12

Gain

1(Lowest) 2

B 2007 Gain

3{Middle)

O Previous Cohort(s)

— Reference Line

5{Highest)

— Standard Error

Prior-Achievement Subgroups

1 (Lowest) 2 3 (Middle) 4 5 (Highest)

Math Reference Line 0.0 0.0 0.0 0.0 0.0
2007 Gain 129 16.8 125 15.7

Std Err 4.3 4.5 3.6 4.6

Nr of Students 1 10 9 16 17

% of Students 1.9 18.9 17.0 30.2 32.1

Previous Cohort(s) Gain 7.6 7.0 5.4 9.1 10.4

Std Err 3.0 1.8 2.0 2.3 4.1

Nr of Students 26 42 44 35 26

% of Students 15.0 24.3 25.4 20.2 15.0
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Gain

2007 Diagnostic Report for

Hillcrest Elementary in Obion County
4th Grade TCAP CRT Reading/Language

16 -
14 4

12 4

1(Lowest)

B 2007 Gain

3{Middle)

O Previous Cohort(s)

— Reference Line

4

5{Highest)

— Standard Error

Prior-Achievement Subgroups

1 (Lowest) 2 3 (Middle) 5 (Highest)
Reading/Language Reference Line 0.0 0.0 0.0 0.0 0.0
2007 Gain 3.0 2.8 10.8 7.9
Std Err 3.0 1.5 2.7 2.8
Nr of
Students 4 8 14 14 12
% of
Students 7.7 15.4 26.9 26.9 23.1
Previous Gain 5.3 7.6 6.8 6.9 9.6
Cohort(s)
Std Err 1.8 2.2 2.0 1.9 3.1
Nr of
Students 38 33 34 33 35
% of
Students 22.0 19.1 19.7 19.1 20.2
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2007 Diagnostic Report for

Hillcrest Elementary in Obion County
4th Grade TCAP CRT Science

Gain
—
[ ]
1

1(Lowest)

B 2007 Gain

2

3{Middle)

O Previous Cohort(s)

— Reference Line

4

5{Highest)

— Standard Error

Prior-Achievement Subgroups

1 (Lowest) 2 3 (Middle) 4 5 (Highest)

Science Reference Line 0.0 0.0 0.0 0.0 0.0
2007 Gain 10.3 22.0 22.0

Std Err 3.2 3.6 29

Nr of Students 3 4 10 11 25

% of Students 5.7 7.5 18.9 20.8 47.2

Previous Cohort(s) Gain 6.6 11.0 10.1 10.8 15.2

Std Err 29 2.0 1.9 2.2 2.2

Nr of Students 32 39 36 30 35

% of Students 18.6 22.7 20.9 17.4 20.3
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2007 Diagnostic Report for

Hillcrest Elementary in Obion County
4th Grade TCAP CRT Social Studies

24 -
22
20
18 4
16
14 B
= 12 |
i
10
B -
64 L
4 -
2 -
I] T 1 -I 1 . T
1({Lowest) 2 3(Middie) 4 5(Highest)
B 2007 Gain O Previous Cohort(s) — Reference Line — Standard Errar
Prior-Achievement Subgroups
1 (Lowest) 2 3 (Middle) 5 (Highest)
Social Reference Line 0.0 0.0 0.0 0.0 0.0
Studies
2007 Gain 17.5 17.6 13.0
Std Err 2.8 3.6 2.6
Nr of
Students 2 7 17 9 18
% of
Students 3.8 13.2 32.1 17.0 34.0
Previous Gain 10.4 9.5 10.9 7.6 4.6
Cohort(s)
Std Err 4.0 2.4 2.2 2.1 1.8
Nr of
Students 29 34 35 41 34
% of
Students 16.8 19.7 20.2 23.7 19.7
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2007 Diagnostic Report for

Hillcrest Elementary in Obion County

5th Grade TCAP CRT Math

Gain
P

-10 T
1({Lowest)

B 2007 Gain

2

3{Middle)

O Previous Cohort(s)

1

— Reference Line

5{Highest)

— Standard Error

Prior-Achievement Subgroups

1 (Lowest) 2 3 (Middle) 5 (Highest)

Math Reference Line 0.0 0.0 0.0 0.0 0.0
2007 Gain 2.4 -2.9 0.4 -3.1

Std Err 1.6 3.2 3.9 4.6

Nr of Students 7 13 13 12 15

% of Students 11.7 21.7 21.7 20.0 25.0

Previous Cohort(s) Gain -3.2 2.2 0.1 -3.1 -5.9

Std Err 1.8 1.7 14 15 2.2

Nr of Students 39 42 34 31 38

% of Students 21.2 22.8 18.5 16.8 20.7
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2007 Diagnostic Report for

Hillcrest Elementary in Obion County
5th Grade TCAP CRT Reading/Language

q

1

=T )

—_—
" 5-
o
-10 1
151
T T -I T R T
1({Lowest) 2 3(Middie) 4 5(Highest)
B 2007 Gain O Previous Cohort(s) — Reference Line — Standard Errar
Prior-Achievement Subgroups
1 (Lowest) 2 3 (Middle) 5 (Highest)
Reading/Language Reference Line 0.0 0.0 0.0 0.0 0.0
2007 Gain 4.4 2.4 4.4 -1.0 9.5
Std Err 2.8 2.9 2.6 3.7 3.8
Nr of
Students 12 12 12 10 14
% of
Students 20.0 20.0 20.0 16.7 23.3
Previous Gain 1.6 -0.4 1.9 1.7 2.2
Cohort(s)
Std Err 2.3 1.7 2.0 1.6 21
Nr of
Students 34 35 28 48 36
% of
Students 18.8 19.3 15.5 26.5 19.9
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2007 Diagnostic Report for
Hillcrest Elementary in Obion County

5th Grade TCAP CRT Science

10+
B .
ﬁ -
.l _
2- 7 ]
= 0
& 2- ] . _
4
_ﬁ .
_B .
-10 1
12 . T . T .
1({Lowest) 2 3(Middie) 4 5(Highest)
B 2007 Gain O Previous Cohort(s) — Reference Line — Standard Errar
Prior-Achievement Subgroups
1 (Lowest) 2 3 (Middle) 5 (Highest)
Science Reference Line 0.0 0.0 0.0 0.0 0.0
2007 Gain -5.6 -3.9 3.6 19
Std Err 4.2 3.7 3.0 3.6
Nr of Students 11 10 7 13 19
% of Students 18.3 16.7 11.7 21.7 31.7
Previous Cohort(s) Gain 1.9 -3.7 -0.9 -0.6 -5.5
Std Err 3.0 1.7 1.8 1.7 1.7
Nr of Students 24 42 36 43 42
% of Students 12.8 22.5 19.3 23.0 22.5
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2007 Diagnostic Report for

Hillcrest Elementary in Obion County
5th Grade TCAP CRT Social Studies

B -
E .
4 .
QI -
I] .
" 2- -
o
4
_ﬁ .
_ﬂ .
-10 1
-12 T -I T R T
1({Lowest) 3(Middie) 4 5(Highest)
B 2007 Gain O Previous Cohort(s) — Reference Line — Standard Errar
Prior-Achievement Subgroups
1 (Lowest) 2 3 (Middle) 5 (Highest)
Social Reference Line 0.0 0.0 0.0 0.0 0.0
Studies
2007 Gain 6.2 5.2 2.0 4.1
Std Err 3.1 3.3 2.0 1.9
Nr of
Students 7 16 9 13 15
% of
Students 11.7 26.7 15.0 21.7 25.0
Previous Gain 15 -3.1 -2.3 0.3 1.1
Cohort(s)
Std Err 3.4 1.9 24 15 13
Nr of
Students 28 37 37 44 39
% of
Students 15.1 20.0 20.0 23.8 21.1

Tennessee School Improvement Planning Process Templatggust, 2007

Page 57 of 103




2007 Diagnostic Report for

Hillcrest Elementary in Obion County

6th Grade TCAP CRT Math

10+
B .
6 -
44 -
Al Y |
S 0- 72
o
2 L
44
_ﬁ .
_ﬂ .
10 . . T .
1({Lowest) 3(Middie) 4 5(Highest)
B 2007 Gain O Previous Cohort(s) — Reference Line — Standard Errar
Prior-Achievement Subgroups
1 (Lowest) 2 3 (Middle) 5 (Highest)
Math Reference Line 0.0 0.0 0.0 0.0 0.0
2007 Gain -3.6 -3.0 2.7 4.2 -0.9
Std Err 3.1 2.6 2.8 2.7 24
Nr of Students 8 11 12 13 18
% of Students 12.9 17.7 19.4 21.0 29.0
Previous Cohort(s) Gain -0.3 2.7 1.9 3.8 3.7
Std Err 1.8 1.6 13 1.9 3.0
Nr of Students 44 35 47 32 23
% of Students 24.3 19.3 26.0 17.7 12.7
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Gain

2007 Diagnostic Report for
Hillcrest Elementary in Obion County
6th Grade TCAP CRT Reading/Language

§

I

1(Lowest)

B 2007 Gain

3{Middle)

O Previous Cohort(s)

— Reference Line

1

5{Highest)

— Standard Error

Prior-Achievement Subgroups

1 (Lowest) 2 3 (Middle) 4 5 (Highest)
Reading/Language Reference Line 0.0 0.0 0.0 0.0 0.0
2007 Gain 2.8 3.9 2.7 45 54
Std Err 6.0 3.2 2.3 2.4 3.0
Nr of
Students 8 10 11 14 19
% of
Students 12.9 16.1 17.7 22.6 30.6
Previous Gain 8.2 4.0 2.5 5.1 3.0
Cohort(s)
Std Err 2.4 1.3 1.3 1.5 2.6
Nr of
Students 29 40 33 38 38
% of
Students 16.3 225 18.5 21.3 21.3
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2007 Diagnostic Report for

Hillcrest Elementary in Obion County
6th Grade TCAP CRT Science

E

Gain
i
-

_2_
4 -
_E_
1(Lowest) 2 3{Middle) 4 5{Highest)
B 2007 Gain O Previous Cohort(s) — Reference Line — Standard Errar

Prior-Achievement Subgroups

1 (Lowest) 2 3 (Middle) 5 (Highest)

Science Reference Line 0.0 0.0 0.0 0.0 0.0
2007 Gain -3.0 -0.3 -0.3

Std Err 2.9 2.3 1.9

Nr of Students 3 6 14 12 26

% of Students 4.9 9.8 23.0 19.7 42.6

Previous Cohort(s) Gain -1.7 1.6 -0.9 25 -1.1

Std Err 3.3 21 1.7 1.8 2.0

Nr of Students 32 35 40 41 34

% of Students 17.6 19.2 22.0 22.5 18.7
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2007 Diagnostic Report for
Hillcrest Elementary in Obion County

6th Grade TCAP CRT Social Studies

=
o
251
T T -I T R T
1({Lowest) 2 3(Middie) 4 5(Highest)
B 2007 Gain O Previous Cohort(s) — Reference Line — Standard Errar
Prior-Achievement Subgroups
1 (Lowest) 2 3 (Middle) 5 (Highest)
Social Reference Line 0.0 0.0 0.0 0.0 0.0
Studies
2007 Gain -16.9 -2.9 -5.8 -9.3 -2.9
Std Err 6.8 4.4 25 1.7 1.7
Nr of
Students 9 11 11 13 17
% of
Students 14.8 18.0 18.0 21.3 27.9
Previous Gain -4.5 2.3 -1.0 -1.7 0.3
Cohort(s)
Std Err 2.9 2.7 2.2 1.9 24
Nr of
Students 31 39 32 46 33
% of
Students 17.1 215 17.7 25.4 18.2
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2007 Diagnostic Report for
Hillcrest Elementary in Obion County

7th Grade TCAP CRT Math

16
14 -
12 +
10 1
E .
E .
= 4
| S By
0 [~ v _3 -
2 L - L
4 7 e
_E .
B8 . T . T .
1({Lowest) 2 3(Middie) 4 5(Highest)
B 2007 Gain O Previous Cohort(s) — Reference Line — Standard Errar
Prior-Achievement Subgroups
1 (Lowest) 2 3 (Middle) 5 (Highest)
Math Reference Line 0.0 0.0 0.0 0.0 0.0
2007 Gain 9.2 3.0 2.7 -0.8
Std Err 4.0 1.4 3.0 2.6
Nr of Students 13 7 9 15 9
% of Students 245 13.2 17.0 28.3 17.0
Previous Cohort(s) Gain -0.1 -0.3 0.8 -0.9 -2.5
Std Err 2.1 13 13 13 2.3
Nr of Students 45 38 49 33 23
% of Students 23.9 20.2 26.1 17.6 12.2
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Gain

2007 Diagnostic Report for

Hillcrest Elementary in Obion County
7th Grade TCAP CRT Reading/Language

B 2007 Gain

1(Lowest)

2

3{Middle)

O Previous Cohort(s)

1

— Reference Line

5{Highest)

— Standard Error

Prior-Achievement Subgroups

1 (Lowest) 2 3 (Middle) 5 (Highest)
Reading/Language Reference Line 0.0 0.0 0.0 0.0 0.0
2007 Gain 4.2 45 3.8 44
Std Err 2.4 3.6 2.3 35
Nr of
Students 4 12 11 13 13
% of
Students 75 22.6 20.8 245 245
Previous Gain -4.9 -5.1 -0.8 1.3 2.9
Cohort(s)
Std Err 2.4 1.3 1.4 1.8 2.7
Nr of
Students 26 47 37 38 39
% of
Students 13.9 25.1 19.8 20.3 20.9
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2007 Diagnostic Report for

Hillcrest Elementary in Obion County
7th Grade TCAP CRT Science

Gain
=]
1

N

1(Lowest)

B 2007 Gain

2

3{Middle)

O Previous Cohort(s)

1

— Reference Line

5{Highest)

— Standard Error

Prior-Achievement Subgroups

1 (Lowest) 2 3 (Middle) 4 5 (Highest)

Science Reference Line 0.0 0.0 0.0 0.0 0.0
2007 Gain 2.2 6.0 13.0 129

Std Err 4.3 1.7 3.3 2.2

Nr of Students 5 11 11 16 9

% of Students 9.6 21.2 21.2 30.8 17.3

Previous Cohort(s) Gain -1.5 -2.3 -0.8 1.7 2.2

Std Err 3.7 1.9 1.9 2.0 2.3

Nr of Students 34 45 42 41 25

% of Students 18.2 24.1 22.5 21.9 13.4
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2007 Diagnostic Report for

Hillcrest Elementary in Obion County
7th Grade TCAP CRT Social Studies

Prior-Achievement Subgroups

1 (Lowest) 2 3 (Middle) 5 (Highest)
Social Reference Line 0.0 0.0 0.0 0.0 0.0
Studies
2007 Gain 13.5 6.4 4.0
Std Err 5.8 2.1 1.7
Nr of
Students 7 8 10 19 7
% of
Students 13.7 15.7 19.6 37.3 13.7
Previous Gain -3.8 -4.6 -2.8 -3.6 -3.6
Cohort(s)
Std Err 2.6 2.0 1.7 2.1 2.0
Nr of
Students 34 42 41 36 31
% of
Students 18.5 22.8 22.3 19.6 16.8
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2007 Diagnostic Report for
Hillcrest Elementary in Obion County
8th Grade TCAP CRT Math

Prior-Achievement Subgroups
1 (Lowest) 2 3 (Middle) 4 5 (Highest)

Math Reference Line 0.0 0.0 0.0 0.0 0.0
2007 Gain 5.9 6.5 8.9 14.8 21.7
Std Err 3.3 35 21 2.2 2.9

Nr of Students 9 12 15 14 21

% of Students 12.7 16.9 211 19.7 29.6

Previous Cohort(s) Gain -1.8 5.0 7.2 8.6 12.3
Std Err 2.6 2.0 1.6 15 2.7

Nr of Students 34 42 48 34 22

% of Students 18.9 23.3 26.7 18.9 12.2
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2007 Diagnostic Report for

Hillcrest Elementary in Obion County

8th Grade TCAP CRT Reading/Language

Prior-Achievement Subgroups

1 (Lowest) 2 3 (Middle) 5 (Highest)
Reading/Language Reference Line 0.0 0.0 0.0 0.0 0.0
2007 Gain 6.3 1.8 3.1 3.9 10.6
Std Err 5.4 2.1 1.9 2.1 3.1
Nr of
Students 8 14 14 13 23
% of
Students 11.1 19.4 194 18.1 31.9
Previous Gain 0.6 5.3 5.4 4.7 1.4
Cohort(s)
Std Err 2.7 2.1 1.9 1.5 3.0
Nr of
Students 34 33 36 36 39
% of
Students 19.1 18.5 20.2 20.2 21.9
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2007 Diagnostic Report for

Hillcrest Elementary in Obion County
8th Grade TCAP CRT Science

Prior-Achievement Subgroups

1 (Lowest) 2 3 (Middle) 5 (Highest)

Science Reference Line 0.0 0.0 0.0 0.0 0.0
2007 Gain 1.8 4.3 4.7 6.6 5.4

Std Err 2.9 3.7 2.2 3.2 25

Nr of Students 17 13 11 13 18

% of Students 23.6 18.1 15.3 18.1 25.0

Previous Cohort(s) Gain 7.8 5.2 2.4 2.4 2.4

Std Err 2.8 1.3 1.3 2.0 2.6

Nr of Students 33 52 43 30 22

% of Students 18.3 28.9 23.9 16.7 12.2
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2007 Diagnostic Report for

Hillcrest Elementary in Obion County
8th Grade TCAP CRT Social Studies

Prior-Achievement Subgroups

1 (Lowest) 2 3 (Middle) 5 (Highest)
Social Reference Line 0.0 0.0 0.0 0.0 0.0
Studies -
2007 Gain 0.1 0.2 1.6 31 6.7
Std Err 3.6 2.4 2.5 2.5 2.7
Nr of
Students 17 11 18 12 12
% of
Students 24.3 15.7 25.7 17.1 17.1
Previous Gain 0.3 2.1 0.7 0.6 3.1
Cohort(s)
Std Err 2.6 1.5 1.5 1.6 2.0
Nr of
Students 35 40 45 31 26
% of
Students 19.8 22.6 25.4 17.5 14.7
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Areas of Strength:
Fourth-grade students showed significant gains in ma#neei and social studies.
Seventh-grade students made a significant gain in reaiggiége arts and science.
Higher achievers in eighth grade made gains in scierai, amd social studies.

Areas of Need:
Fifth and sixth-grade students reported negative gain$ salgject areas.
High achieving students in the fourth grade digressed in igéatiguage arts.

1.7 Narrative Synthesis of All Data

Data from the three year mean NCE scores revealtdfahrth-grade students performed
higher in all subjects except reading. Math in severadeyis an area of concern because three-
year averages are significantly lower than other gleadss. Third grade reading and language
are also concerns with a noticeably lower three-y@arage when compared to other grade
levels and three-year averages are significantly Idten other grade levels. Eighth grade is a
concern because it shows a decrease each yealnahstadies.

After analyzing the NCLB benchmark data, we found that 94epérmaf all student in grades
3-8 are performing at the proficient or advanced leveladireg and language. Of all students
in grades 3-8, 91 percent are performing at the proficienthareed level in math. We found
no identifiable pattern when we examined the diffeesnan gender performance and
economically disadvantaged performance.

When we examined the kindergarten assessments (Brifagezehool Screening Test), we
found that most of the students are performing at theeaieerage level on performance. With
such a high number of kindergarten students performing averag®ve average, we examined
the number who had pre-Kindergarten experience. We disedv¥hat over 50 percent of our
students had this experience. This explains the reasos$sunlents seem to be above average.

After we evaluated the TCAP writing assessment dagapwnd no major problems in either
fifth or eighth grade. In fifth grade, 81 percent of dudsnts are proficient and 91.5 percent of
our eighth-grade students are proficient. Our threewating average both in fifth and eighth
grades is higher than the county and state averagedat&eevealed that a much higher
percentage of girls were proficient in fifth and eigbthdes.

The STAR reading test results revealed that grades 8w &lmegative change in post-tests
when compared to the previous year. First, second, anthfgrades performed at or above the
target levels in 2007. The STAR math test results redehdd grades 3-7 shows a positive
change in post-tests when compared to the previoushiest;.second, fourth, and fifth grades
performed at or above the target levels in 2007.

The growth differences between high, medium, and loweaehs revealed that fifth and

sixth grade are areas of concern in all subjects. Fguade is a concern in reading/language
arts for higher achievers. Fourth-grade students showedicagnifains in math, science, and
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social studies. Seventh-grade students made a signifidanhgaading/language arts and
science. Higher achievers in eighth grade made gaimseince, math and social studies.

After examining our NSSE survey results, we found thaatha of greatest concern for our
students is our students’ thinking and reasoning skills. Faxdypercent of those surveyed feel
that students show some evidence of progress. Howéwdenss are not yet fully competent in
gathering and using information effectively to gain new imation and knowledge. Students
lack the skills for utilizing, evaluating, and refining tinge of multiple strategies to solve a
variety of problems. Students need to better generat@né creatively ideas by taking
considered risks in a variety of contexts.

Hillcrest Elementary School made AYP in all acadean&as during both the 2005-2006 and
2006-2007 school years. Hillcrest is designated as a sichGolod Standing according to the
benchmarks of NCLB.

Hillcrest has A’s on the state report card in maglading/language arts, fifth grade writing,
and eighth grade writing, and B’s in social studies, amhse.

1.8 Perioritized List of Goal Targets
1. Goal for writing

By the end of 2007-2008 school year, the percentage of tndlenss performing at the
proficient level on the writing assessment will in@e®y 24 percent in fifth grade and 6 percent
in eighth grade. Meeting these goals is essentidittrest to reach the 2006-2007 NCLB
benchmark for reading/language arts and writing with saair84% proficiency.

2. Goal for value-added gains

By the end of the 2010, all subjects in grades 5-7 will impr@lue-added scores, while
maintaining positive gains and scores above the state’ariayerage.
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Component 2 — Beliefs, Common Mission, and Shared
Vision

Component 2 Subcommittee
Jane Bailey- Guidance Counselor
Stacy Gray- Eighth Grade Teacher

Shantelle Carter- Kindergarten Teacher
Becky Veach- Second Grade Teacher
Ed Pledge- Band Director
Pam Cranford- Educational Assistant
Candi Caldwell- Educational Assistant
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Component 2 — Beliefs, Common Mission and Shared §ion

Beliefs

The parents, community members, and staff of Hillcrest Heve in the following:

1.

10.

Providing a safe, secure, disciplined, and nurturing environthahpromotes student
learning and meets the needs of the students and staff.

Respecting each student as an individual with unique physaal, emotional, ethnic,
and intellectual needs.

Challenging individual learning styles through various teachiagegies and
technologies.

Encouraging students to accept responsibility, make apptegtecisions, develop self-
discipline, and create a positive self image througletheational process.

Promoting fairness, kindness, and willingness to stemportant values that will be
used to guide students in understanding and accepting diffeiaratbers.

Setting high expectations to improve all students’ acadanmddoehavioral performances
and researching, developing, and using appropriate assessmgnatisvge can measure
student performances.

Involving students in learning that will create an awassrand appreciation for language
arts, sciences, mathematics, fine arts, physical eédacaind technology.

Improving each student’s self esteem through physical fitaed good health habits.

Motivating teachers, parents, and the community to share responsibility of
fostering a sense of moral, ethical, and educationaksab increase all students’ self
worth and developing fair and consistent policies thdudeinput from all stakeholders.

Encouraging students, parents, and faculty to participaetia-curricular, enrichment,
and educational activities in order to provide a developmnigrppropriate curriculum
for our students.
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Common Mission

The mission of Hillcrest Elementary School is topde each student a diverse education in «
safe and supportive environment where students are challemgestch their highest level of
personal and academic growth. Our students will leapectgor themselves, others, and the
environment through collaboration with the school, hoame, community.

1S

=

Shared Vision

The vision of Hillcrest School is to offer a challemgi integrated curriculum that strives to meet
the individual needs of all students. We are commitiedbveloping high-level learners who are
successful and productive in their school and community.
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Component 3 Curricular, Instructional, Assessmeiaind

Organizational Effectiveness

Component 3 Subcommittee
Robert Orsborne Assistant Principal
Stacy Arnett Fourth Grade Teacher
Justin Cheek P.E. Teacher./Coach

Denise Barnett Title | Teacher
Crystal Dial Librarian
Lockie Tuck Resource Teacher
Cindy Fielder CDC Teacher
Debbie Branscum Resource Teacher
Linda Flowers Title | Teacher
Karen Goodrum Resource Pre K. Teacher
Jennifer Kerr Eight Grade Teacher
Beth McDavid Music Teacher
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Template 3.1.a: Curricular Practices

Current Curricular
Practices

Hillcrest
School uses
the Tennessesg
Department of

Education

Teaching

and learning
materials are
correlated to

Hillcrest shares
vision of what

state approveq A support the state students should
standards and Hillcrest has | system is in standards Hillcrest know and be able
provides established place for and are School uses a | to do at each
training to the school-wide enhancing the | distributed | formative grade level with
staff in the use| Curriculum is student quality of the | to the assessment | the stakeholders
of these prioritized and achievement | curriculum and| instruction- | with the school| through a variety
standards. | mapped. benchmarks. | instruction. al staff. benchmarks. | of media formats.
All teachers During bi- Our school Our staff has | A variety of | Our school has Obion County
use the TN monthly utilizes the been provided | teaching and| the Tennessee| administrators,
state standards.collaborative bench-mark | two district learning Formative instructional staff,
Each teacher | meetings and levels of 94 computer techs tools are Assessment | and other
has a Blue Professional percent that are shared Program stakeholders
Book Development proficiency or | available upon| between (TFAP) and collaborate using
containing the | days through out| advanced in request. teachers. the a variety of team
standards that | the year, teachersreading and Teachers are | Mentors and| Accelerated meetings
Evidence of Practice are to be W(_)rk_ t_ogether to | language and & provided ten | Supervisor | Reader (AR) includ.ing the
taught for the | prioritize and 91 percent PD days per | of program that | following: IEP
year. Teachers map the proficiency or | year, as well | Instruction | are aligned meetings, PTO
have ongoing | curriculum for advanced in | as, bi-monthly | are always | with the school meetings,
discussions of | all subject areas.| math, as grade level available to | benchmarks. | bimonthly
standards in established by | meetings that | share Students are | meetings, faculty
grade level the NCLB act. | help to teaching and enrolled in the | meetings,
meetings. Each enhance the | learning STAR monthly grade
teacher has quality of the | materials Reading and | level meetings,
curriculum curriculum and| with the Math PD days, and
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maps for each instruction entire staff | programs. mentoring
subject. Existing and | Both have a programs.
Teachers are new test on every
required to computer SPI. Teacher
complete an programs made pre and
SPI calendar align with post tests are
each month to state also aligned
be submitted standards. | with the school
to the principal Teachers benchmarks.
for tracking have equal
teacher access to
performance computers
and the
internet
programs
using state
standards.
Is the current practice research- Yes Yes Yes Yes Yes Yes Yes
based?
Yes. Clear Yes. “Schools to| Yes. “Schools| Yes. A Yes. A Yes. Frequent| Yes. A
curriculum Watch” research| to Watch” characteristic | character- | assessment of| characteristic of
choices are indicates a research of “Schools to | istic of student “Schools to
a common common thread | indicates those Watch” is to “Schools to | progressisa | Watch”is
. - . practice of of those schools | schools have | provide Watch” is common articulating the
Is it a principle & practice of high i ki t students with | that characteristic | academic
high-performing schools? '9 . N maxing . € u Wi . . ISt '
performing strategic changes benchmarks | the support Curriculum | of high outcome of
schools. in the and hold they need to | is aligned performing stakeholders
curriculum. themselves meet rigorous | with high schools.
accountable. | academic standards.
standards.
Has the current practice been | Effective Effective Effective Effective Effective Effective Effective
effective or ineffective?
TCAP scores | TCAP scores | TCAP TCAP TCAP TCAP TCAP
What data source(s) do you have in reading and | in reading and | scores in scores in scores in scores in scores in reading
that support your answer? math math reading and reading and reading and | reading and and math
math math math math
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TCAP for TCAP for 2007 | TCAP for TCAP for TCAP for TCAP for TCAP for 2007
2007 showed | showed 91 2007 showed | 2007 showed | 2007 2007 showed | showed 91
91 percent percent 91 percent 91 percent showed 91 | 91 percent percent proficient
proficient or proficient or proficient or proficient or percent proficient or or advanced in
advanced in | advanced in advanced in | advanced in proficient or | advanced in math, which was
math, which math, which was| math, which math, which advanced in | math, which sustained from
was sustained | sustained from | was sustained | was sustained | math, which | was sustained | 2006 and 94
from 2006 and| 2006 and 94 from 2006 and| from 2006 and| was from 2006 and| percent proficient
94 percent percent 94 percent 94 percent sustained 94 percent or advanced in
proficient or proficient or proficient or proficient or from 2006 | proficient or reading which
advanced in | advanced in advanced in | advanced in | and 94 advanced in | was an increase
reading, which| Reading which | reading, which| reading which | percent reading, which| from 91 percent
was an was an increase | was an was an proficient or | was an in 2006. All
increase from | from 91 percent | increase from | increase from | advanced in | increase from | subgroups met
. . 91 percentin | in 2006. All 91 percentin | 91 percentin | reading 91 percentin | the NCLB
%‘:ggf\?e‘r’]g;geCt"’e”ess oF | 2006. Al subgroups met | 2006. All 2006. All which was | 2006. Al standards. Data
subgroups met the NCLB subgroups met| subgroups met| an increase | subgroups met shows AYP was
the NCLB standards. Data| the NCLB the NCLB from 91 the NCLB achieved in 2005
standards. shows AYP was | standards. standards. percent in standards. 2006 and
Data shows achieved in Data shows Data shows 2006. All Data shows sustained in
AYP was 2005-2006 and | AYP was AYP was subgroups | AYP was 2006-2007.
achieved in sustained in achieved in achieved in met the achieved in
2005-2006 and 2006-2007. 2005-2006 and 2005-2006 and NCLB 2005-2006 ang
sustained in sustained in sustained in standards. | sustained in
2006-2007. 2006-2007. 2006-2007. Data shows | 2006-2007.
AYP was
achieved in
2005-2006
and
sustained in
2006-2007.
On a survey, | When students | The The same PD | Equal time | Results of the | All programs
100 percent of | transfer schools | benchmarks | is provided for | is allocated | TFAP, AR, listed above are
the teachers | within the are established all teachers for and STAR school wide.
Evidence of equitable school indicatec_:i they | district, they are | in the goals of | throughout the c_ollabora- assessments
: . were using the| not left behind ag the School year. An equal tion are available
support for this practice I X . .
state standards a result of Improvement | amount of time| meetings in | on each
and curriculum| curriculum Plan. for collabor- all grade student.
mapping mapping. ation is levels.
guide. provided to all
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teachers at
every grade
level. All
teachers are
given the same
opportunity to

work extra
hours in the
summer.
We will We will continue | We will We will We will We will We will continue
continue to collaborate by| continue to continue to continue to | continue to to evaluate the
analyzing grade level and | evaluate and | evaluate our | evaluate evaluate the | effective-ness of
TCAP scores | continue tracking update our support systen] current effective-ness | our communica-
for areas to SPlIs. benchmarks to| and add computer of our tion to our
improve. We meet the 2008 | positions as programs formative stakeholders. As
Next Step (changes or will evaluate NCLB needed. and tech- assessments | our Parental
continuations) the value standards. nology tools an(_j prowde !n\_/olvement Plan
added data to for training to is implement-ed,
bring effective- teachers to we will look for
improvement ness build capacity. | ways to
where it is communicate
needed. what students

should know to
parents.
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Template 3.1.b: Curriculum Gap Analysis

Curriculum Gap Analysis - Narrative Response Required

“What is” The Current Use of: TIME, MONEY, PERSONNEL An d OTHER
RESOURCES

TIME-Two days of Professional Development are devaddalilding capacity on
curriculum practices. Some time is allocated for cutadm mapping by representatives
from each grade level. All grade levels meet every tweks for collaboration.
MONEY-Currently money is budgeted for reading speciaiistbe Balanced Literacy
program, educational assistants, high quality professamadlopment, highly qualified
teachers, computers and other technology, enrichment pisgratoring, and
counseling.

PERSONNEL-Our Principal is responsible for implemegtime curriculum from the
“Blueprint for Learning.” The Supervisors of Instructisssst teachers in building
capacity. Teacher mentors are available to assishées. The technology coordinatars
created a guide that aligns technology with the staigimg standards. Each grade level
collaborates to assure the state objectives are helgessed.

OTHER RESOURCES-Each grade has access to AcceleraheléRend Accelerated
Math. Kindergarten through third grade also have Acce&drdbcabulary and
Spelling.

“What Ought to Be” — How Should we be Using Our: TIME, MONEY, PERSONNEL
And OTHER RESOURCES

TIME-Each year adequate time should be provided for proflesktdevelopment so that
teachers are aware of the best possible practicel/ing curriculum.

MONEY-More educational assistants are needed to exparaffdotiveness of literacy
centers. More supplies are needed in literacy cenfexshnology must be maintained
and upgraded.

PERSONNEL-AIl teachers should be involved in curriculuamping. Seminars and
conferences should be made available to all teachers.

OTHER RESOURCES-Scanners and printers should be avataldgery classroom.

Equity and Adequacy:

Are we providing equity and adequacy to all of our teahdtach grade level is provided equal time for
collaboration. Mentors and Supervisors of Instructioregrelly available to all teachers. Professional
Development days are provided to all teachers.

Are we targeting funds and resources effectively to itieebeeds of all of our teachers in being effectivé wil
their students? Each grade level fills out requisitionsézessary resources, and efforts are made tdodistri
funds equally.

1]

Based on the data, are we accurately meeting the nkalistudents in our school? Although we exceeded th
NCLB benchmark levels on the 2007 TCAP, we still havmallspercentage of students who are non-proficient.
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Template 3.1.c: Curricular Summary Questions

Curriculum Summary Questions

What are our major strengths and how do we know?

One major strength is the alignment of our curriculith state standards. Another strength is
our common planning time and collaborative meetings to louiidcular capacity. All
subgroups met or exceeded the NCLB benchmarks. Evidendeobftase strengths is shown
in our TCAP data. We use Accelerated Math and Readindargguand our scores have

shown improvement since its implementation.

Curriculum Summary Questions

What are our major challenges and how do we know?

Because the NCLB benchmark standards increase in 2008, mcmallenge is to increase our
use of technology. Another challenge is to monitor afusadurriculum maps to ensure that
all subgroups meet the 2008 benchmark levels. Also, sbeihés scores are consistently loy
on TCAP.

<

Curriculum Summary Questions

How will we address our challenges?

We received TCAP Coach books to use with our studentsar@/also perusing websites for
research and retention. Curriculum maps will be updéteidg professional development
days.
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Template 3.2.a: Instructional Practices

Current
Instructional
Practices

Teachers

Students are
provided with
multiple
opportunities to
receive
additional
assistance to

Evidence of Practice

Classroom incorporate a wide4 improve their Classroom
instruction is Classroom range of research | learning beyond | organization and
aligned with the instruction is based, student the initial management
standards based | aligned with the Teaching procesy centered teaching | classroom techniques support
curriculum assessments is data-driven strategies. learning. the learning process
Each teacher has a All grade level The faculty uses | The teachers Tutoring is The district provides
“Blueprint for teachers use the Tennessee | incorporate provided before | a teacher coach to

Learning” in their
classroom. SPI's
are listed in teache|
plan books to
correlate with
lessons being
taught. For
accountability,
every teacher turng
in a weekly SPI list
to the principal.
Parents were giver
the SPI's for the
year at our “Back
to School Night”.

collaboration and
curriculum

r mapping. Test dat
is analyzed and
disaggregated in
collaboration.

Department of
Education
awebsite to acces
data on a regular
basis to insure
that instruction is
properly aligned
with state
standards.

strategies that
require using all

5 styles of learning.
We employ
technology to
actively engage
students in the
learning activities.
Modifications are
used for those
students having
disabilities.

and after school
hours. We have
a Family
Reading night
and a Family
Math Night
weekly. We

have an aftercare

program that
provides daily
tutoring.
Students have
access to Brain
Pop and Net

Trekker.

assist in organization
and classroom
management. All
new teachers are
assigned a mentor
from our staff to
help them in their
development as
classroom teachers.
We also have distric
Supervisors of
Instruction who
oversee teaching
instruction.
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Is the current practice

research-based? yes yes yes yes yes yes
Is it a principle &
practice of high- yes yes yes yes yes yes
performing schools?
Has the current practice
been effective or effective effective effective effective effective effective
ineffective?
TCAP TCAP TCAP scores for| TCAP TCAP TCAP
TFAP TFAP the year 2006- | TFAP TFAP TFAP
TCAP Writing TCAP Writing 2007 TCAP Writing TCAP TCAP Writing
Assessment Assessment Princeton Assessment Writing Assessment
Accelerated Accelerated Review Accelerated Assessment Accelerated
Reading Reading benchmark Reading Report cards Reading
Accelerated Accelerated scores Accelerated Promotion Accelerated
%:art] :\?;a}ms ;uéﬁzsg r(tjo Math Math Math rates Math
your answer? (identify Accelerated _ Accelerated Accelerated. Accelerated.
Al applicablé sources) Vocab/Spelling Voca_bulary/ Vocab/Spelling Vocab/Spelling
Report Cards Spelling Report Cards Report Cards
Promotion Rates | Report Cards Promotion Rates Promotion Rates
Pearson Success | Promotion Pearson Success Pearson Success
Net Rates Net Net
Pearson Success Star Early Literacy
Net
The TCAP scores | The TCAP scores | The TCAP The TCAP scores | The TCAP The TCAP scores for

Evidence of
effectiveness or
ineffectiveness (State in
terms of quantifiable
improvement)

for 2007 shows a
math proficiency of
91%. We also had
a 93 % proficiency
in
Reading/Lang/Writ
ing. It was noted
that our
economically
disadvantaged
students scored

slightly lower at

for 2007 shows a
math proficiency of
91%. We also had
a 93 % proficiency
in
Reading/Lang/Writ
ing. It was noted
that our
economically
disadvantaged
students scored

slightly lower at

scores for 2007
shows a math
proficiency of
91%. We also
had a 93 %
proficiency in
Reading/Lang/W,|
riting. It was
noted that our
economically
disadvantaged

students scored

for 2007 shows a
math proficiency of
91%. We also had
a 93 % proficiency
in
Reading/Lang/Writ
ing. It was noted
that our
economically
disadvantaged
students scored

slightly lower at

scores for 2007
shows a math
proficiency of
91%. We also
had a 93 %
proficiency in
Reading/Lang/W
riting. It was
noted that our
economically
disadvantaged

students scored

2007 shows a math
proficiency of 91%.
We also had a 93 %
proficiency in
Reading/Lang/
Writing. It was
noted that our
economically
disadvantaged
students scored
slightly lower at
87% in Math
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87% in Math

and 88% in
Read/Lang/
Writing. Our
students with
disabilities scored
the lowest at 48%
in Math and 66%
in

Reading/Lang/
Writing

87% in Math

and 88% in
Read/Lang/
Writing. Our
students with
disabilities scored
the lowest at 48%
in Math and 66%
in

Reading/Lang/
Writing

slightly lower at
87% in Math and
88% in
Read/Lang/
Writing. Our
students with
disabilities
scored the lowes
at 48% in Math
and 66% in
Reading/Lang/W,|
riting

87% in Math
and 88% in
Read/Lang/
Writing. Our
students with
disabilities scored
the lowest at 48%
I in Math and 66%
in
Reading/Lang/
Writing

slightly lower at
87% in Math
and 88% in
Read/Lang/
Writing. Our
students with
disabilities
scored the lowes
at 48% in Math
and 66% in
Reading/Lang/W,|
riting

I Reading/Lang/

and 88% in
Read/Lang/
Writing. Our
students with
disabilities scored
the lowest at 48% in
Math and 66% in

Writing

Evidence of equitable
school support for this
practice

Lesson plan books
with objectives
taught.

Blueprint for
Learning

SPI weekly charts

Collaborative
meetings are held
bi-weekly by grade
level teachers.

School-wide datg

is shared with
the faculty
during
Professional
Development.
Grade level data

All teachers and
students have equa
access to

technology. We
have access to a
teacher coach. We
have a district

All students have
alequal access to
the tutoring
sessions. All
after hours
programs are
accessible to all

Professional
Development days
provide additional
staff training on
classroom
management. Dr.
Beaman gave a

Next Step (changes or
continuations)

is shared in reading specialist | students. Any | lecture on thisin
collaborative provided for k-1 available August of 2007
meetings. technology is
open to all
students.
We will continue | Continue current| We will Through We will Make an effort to
these practices. | practices where | continue our seminars, continue see that
there are no current conferences, and current Professional
changes on state| practices. professional practices, as | Development days

standards. We
will modify when
standards or
assessments
change.

development we
will continue to

research teaching
strategies that
would improve

well as, seek
any additional
) practices
available.

instruction.

address our areas
of need.
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Template 3.2.b: Instructional Gap Analysis

Instructional Gap Analysis - Narrative Response Required
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“What is” The Current Use of: TIME, MONEY, PERSONNEL An d OTHER RESOURCES

TIME—Seven Professional Development days have beeasg&kd to allow teachers the
opportunity to enhance the quality of instruction. Theyadso used to promote a system-wige
continuity of curriculum. Teachers attend professigeaninars and conferences to meet areas
of instructional need.

MONEY—Money is provided for instructional materials, high lijyarofessional
development, technology and educational assistants.

PERSONNEL—We have a Supervisor of Instruction for K-4 avatteer for 5-8 that are
available to assist classroom teachers. We alsodystem-wide teacher coaches. We have
Balanced Literacy specialist to enhance our reading program.
OTHER RESOURCES—We have a computer lab available stualents. We have computers
in each classroom. All classrooms are equipped withheegl projectors and cable television.

“What Ought to Be” — How Should we be Using Our: TIME, MONEY, PERSONNEL And
OTHER RESOURCES

TIME—Professional Development should be designed aroundetbads, as well as, the current
best practice research available. Ample time shoaildllbcated to facilitate the transition to
new techniques and technology.

MONEY—Continued use and upgrading of technology should betaiaed. Additional funds
should be available for all teachers to attend semaradsconferences.
PERSONNEL—Teacher-pupil ratios need to be maintainegassibly lowered. Every
classroom needs an Educational Assistant.

OTHER RESOURCES—Additional classrooms are needed. timdl-music, art, and computer
teachers would help tremendously.

Tennessee School Improvement Planning Process Templatggust, 2007 Page 87 of 103



Equity and Adequacy:

Are we providing equity and adequacy to all of our teach&pgecial classes are planned so that regular
classroom teachers have a common planning time which akwwslfaboration. Professional Development
planned with all teachers needs included. All teachersdmoass to instructional supplies.

Are we targeting funds and resources effectively to neehéeds of all of our teachers in being effective wit]
all their students? Yes, we believe funding and resoareebeing effectively used to meet the needs of all opr

teachers.

Based on the data, are we accurately meeting the neatistidents in our school? Although we exceeded
No Child Left Behind benchmark levels on the 2007 TCAP, vienstve a small percentage of students who
non-proficient. These needs will be addressed in the cosolmgpl year.

[72)

>

the
are
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Template 3.2.c: Instructional Summary Questions

Instructional Summary Questions

What are our major strengths and how do we know?

One of our greatest strengths comes from the gains weerhade through collaboration
meetings where teachers draw resources and good praatigesrfe another. This helps
provide continuity of instruction across the board. awailability of technology to all
classrooms is another strength.

Instructional Summary Questions

What are our major challenges and how do we know?

Our current greatest challenge is to bring the studentsigiftvilities and the economically
disadvantaged students up to a higher level of proficieftys is most evident in the junior
high math scores, but is somewhat of a problem schma-w

Instructional Summary Questions

How will we address our challenges?

We will use differentiated instruction, peer tutoringtemded learning, enrichment classes, a

accelerated reading and math to build higher levels ofdmmfe inthe needed areas.

nd
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Template 3.3.a: Assessment Practices

Assessments are€ Provides Provides
aligned with assessment support and
Tennessee information to technical
Current Assessment Department of Provides communicate assistance to
Practices Education Use a wide rangq Professional with parents, teachers in
Standards Assesses all of curriculum Development in thg students and developing and
categories of based appropriate use of | others regarding| using
students assessments. assessment student learning | assessments
Teachers’ School-wide A wide variety | Professional Assessment Technology
assessments andl testing is of assessments | Development is information is workshops are
standards completed on all| such as TCAP, | provided to ensure| communicated tq provided to all
correlate with thg subgroups as is | TFAP, Writing that all teachers capstudents and teachers schoolA
Evidence of Practice (State in SPls. shown on the assessments, Staiinterpret data and | parents through | wide to ensure
definitive/tangible terms) state report card. reading and use it to drive progress reports, development
math, and instruction. report cards, and use of
Princeton parent-teacher | assessments are
Review are conferences, and appropriate.
utilized. TCAP reports.
) Yes (SPllogis | Yes Yes Yes Yes Yes
Is the current practice research- kept weekly)
based?
) o ) Yes Yes Yes Yes Yes Yes
Is it a principle & practice of
high-performing schools?
Has the current practice been | Effective Effective Effective Effective Effective Effective
effective or ineffective?
Teacher STAR math and
What data source(s) do you have TCAP Report Card TCAP Professional Parent Survey | reading, grade

that support your answer?

Development

Assessment Surve

portal, Princeton
Review.
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Evidence of effectiveness or
ineffectiveness

TCAP for 2007
remained 91
percent
proficient in
math; 94 percent
proficient in
reading with an
increase from 91
percent in 2006.

On state report
card under Non-
Academic
indicators
promotion rate
section, our
score was 93
percent.

TCAP for 2007
showed a 2-5
point increase in
Reading; 6-14
points in Math;
3-18 points in
Science; 2-10
points in Social
Studies.

Of the teachers
surveyed 75-80
percent felt
Professional

Development days

have improved
over the past 3

years, and that the
do receive valuablé

information.
However, 80-85

percent felt they do

not get to choose
which sessions to
attend; therefore,
the information
they receive is not
always grade
appropriate.

Of the parents
surveyed 90
percent feel
report cards and
TCAP scores are
well distributed
and explained,

y but only 60
percent feel othe
types of
assessments are
well distributed
and explained.

Of the teachers
surveyed, 90
percent have
learned to
administer and
report
assessments.
The other 10

[ percent either do
not administer
and/or report on
this data.

Evidence of equitable school

In choosing or
creating
assessments, all
teachers have
equal access to

All teachers have
access to training
materials and
technology to
assess students.

)

All teachers have
access to
training,
materials, and
technology to

All teachers were

surveyed. Results

are on file.

Uniform
procedures are ir
place to
communicate
with students anq

Computerized

testing reports

are filed in the

office, proving
| ability to

support for this practice technology use a wide range parents. administer.
programs, pacing of assessments t
guides, and determine
Blueprint for student progress
Learning.
Monitor changes| Monitor We will continue | Continue training, | See that Continue to
in state standards assessment of all to evaluate. but have more assessments monitor reports
and assessments$ categories of grade appropriate | (Princeton
students sessions Review, Star
Next Step .
Reading and
Math) are

communicated
better.
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Template 3.3.b: Assessment Gap Analysis

Assessment Gap Analysis

“What is” The Current Use of: TIME, MONEY, PERSONNEL An d OTHER
RESOURCES

TIME—Federal/state funding resources enable Hillcrestdwige additional academic
support to all students. This funding is used to close théegmeen many lower
achieving students and the remainder of the population. Thigslespersonnel
(Instructional Facilitator and educational assistapig)fessional development,
instructional materials, and supplemental services.

MONEY—the district pays for K-2 TCAP tests at a cas$b6.25 per student. Star
Reading and Math tests are provided at a cost of $1500 per¥earstate provides
funding for TFAP testing for grades 3-8, TCAP and writirgigdor grades 5-8, as wel
as Explore for grade 8.

PERSONNEL—we have a district facilitator to overte® administration of
assessments. Our school has a testing coordinatorsbiagbie proper test
administration. We have parent volunteers who helpitmoand assist in the TCAP
testing annually. They are also used to provide read a@uitas to students with
special accommodations.

OTHER RESOURCES—Technology resources play an impoménat Hillcrest
Elementary School. Teachers use a wealth of infoomg@irovided via internet web
sites as a resource for lesson planning. Calculateralsw integrated within the math
curriculum as students engage in problem solving activities.

“What Ought to Be” — How Should we be Using Our: TIME, MONEY, PERSONNEL
And OTHER RESOURCES

TIME—Professional development activities should be pralidemeet the needs of
assessing the needs of all students. Time should balaedib transition to new
techniques and technology.

MONEY—Technology should be improved, updated, and implementedah
classroom. Teacher training in the latest trends shoudditable for all teachers.
PERSONNEL—teaching assistants should be in every classréocertified
technology teacher should be put in place to conduct cempratning to all grade
levels.

OTHER RESOURCES—More classrooms, updated computers, lsozads,
calculators, etc. are things we could use to improve stslEcess.




Equity and Adequacy:

Are we providing equity and adequacy to all of our teach&s®

Are we targeting funds and resources effectively to ieeheeds of all of our teachers in

being effective with all their students?

For the most part we are meeting the needs of oungéesac However, some emphasis should be

placed on methods to better deal with the disruptive stsiden

Based on the data, are we accurately meeting the neallstidents in our school?

According to the data, we are meeting and exceedinggttatdards. Again, this meets the
academic goals, but there continues to exist a neethfsovement with the socialization ang

psychological needs of some of our students.
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Template 3.3.c: Assessment Summary Question:

Assessment Summary Questions

What are our major strengths and how do we know?

The TCAP scores have indicated a rise in Math scrdsve as teachers feel sure it is due t
the constant practice of Accelerated Math. Gaing leeen made in all the other subjects, a
we feel this is due to the constant monitoring and asseg0f these subjects through TFAP
Star Reading, and Star Math tests given throughoutihese of the year. These gains are g
shown in the TCAP scores

o
nd

Iso

Assessment Summary Questions

What are our major challenges and how do we know?

Our major challenges are to continue to administerethchimark tests and keep abreast of
student progress. When a student begins to decline isudigct, we as educators must
continue to do what is needed to insure that the studentigehelp needed in order to be as
successful as possible.

Assessment Summary Questions

How will we address our challenges?

When we as school personnel are aware of declines,lixsmst and do whatever it takes to
insure that our students are successful according to Hpabdities, whether that means
acquiring new equipment, adding new programs, or obtaining wdrateavailable.
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Template 3.4.a: Organizational Practices

Hillcrest Hillcrest is
Hillcrest's engages organized to
beliefs, community ensure the
mission members, Organizational| success of a
Current Organizational statement, and| Staff is provided | parents, processes diverse
Practices shared vision | ongoing teachers, and | increase the | learning
guide the professional students in opportunity for | community
direction and | development extended success in through its
purpose of the| through the learning teaching and | practices and
school. school system. | opportunities. | learning. programs.
Policies, Staff participates| Community Numerous Organizational
programs, in a variety of stockholders | structures, structures that
strategies and | professional participate in | such as contribute to
policies are development monthly PTO | Reading successful
driven by our | activities such ag meetings. Recovery, learning and
beliefs, Balanced Parent-Teacher Special teaching are
mission, and | Literacy, Scott | conferences | Education, Title and
shared vision, | Foresman are arranged sp Enrichment Resource
that are posted reading sessions, that parents programs, classes,
in each Summer Reading working any | Accelerated inclusion, pre-
classroom and| seminars, shift are able | Math and k classes for
on the website] Improving to attend. Accelerated at-risk
Evidence of Practice Teacher Homework Reading, children, and
Performance Hotline is used| contribute to | special
through to keep parents success. education
Documentation, | informed. preschool.
Differentiated Back-to-
Learning, School Night
Teacher’s sets a tone for
Advisory each school
Council, year and
Practical and provides
Proactive teacher
Classroom expectations

Management

for students.




Strategy, and Family
Reading Reading Night
Recovery. provides
guided help for
students and
parents. Math
Night provides
individual help
with math at
each child’s
pace.
Is the current practice research-| yeg Yes Yes Yes Yes
based?
Is it a principle & practice of Yes Yes Yes Yes Yes
high-performing schools?
Has the current practice been | Effective Effective Effective Effective Effective
effective or ineffective?
TCAP TCAP & TCAP TCAP TCAP
What data source(s) do you have TEAP
that support your answer?
Of fifth grade, | School leaders | Fifth grade Of fifth grade, | Of
99 percent indicated that students were | 99 percent economically
were proficient| most of these 99 percent were proficient| distressed
in reading, 97 | were beneficial | proficient in in reading, 97 | eighth grade
percent were | to them. reading and 97 percent were | students, 91.2
proficient in percent were | proficient in percent scored
. . math. Of sixth proficient in math. Of sixth| proficient or
Ewdenc_:e of effectiveness or grade students, math. Sixth grade students, advanced in
ineffectiveness
97 percent grade students| 97 percent math.
were proficient were 97 were proficient
in reading and percent in reading and
91 percent proficient in 91 percent

were proficient
in math.

Eighth grade

reading and 91
percent were

proficient in

were proficient
in math.
Eighth grade
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students were math. Of students were

96 percent eighth grade, | 96 percent

proficient in 96 percent proficient in

reading and 98 were proficient| reading and 98

percent in reading and | percent

proficient in 98 percent proficient in

math. were proficient| math.

in math.

The beliefs, | All staff These These Hillcrest is not

mission members are programs are | programs are | very diverse:

statement and | offered offered to ALL | available at all | however, we

vision were professional students. levels, each are reaching

originally a development There is no complement- | economically

collaborative | opportunities charge for ing the other. | disadvantaged

effort and throughout the | these students and
Evidence of equitable school more recently | school year. All | programs. students with

support for this practice were updated | staff attends disabilities at
by those that are all grade
stakeholders. | required and levels.
many attend
extra activities
that are also
beneficial, but
not required.
This should be| We will continue | We note that | We will We feel that
updated yearly| to offer and grade levels continue to our socio-
or bi-yearly. require teachers | that employ evaluate areas| economically
to attend these extended of weakness in| distressed
professional day programs | order to bolster students show
development. the most tend | our skills. We | room for
We will continue | to have better | will improvement.
to ensure that test scores. particularly Therefore, we
Next Step . s
professional We need to work towards | will implement
development look for ways | improvement | Ruby Payne’s
meets the to increase of fifth and strategies for
assessed needs.| student and eighth grade | children of
community boys writing poverty and
involvement. | skills. expand our use

of
differentiated
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teaching. We
expect our
student body
to become
more diverse
in the near
future. We
will monitor
this and
implement
new strategies
on an as-
needed basis.
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Template 3.4.b: Organizational Gap Analysis

Organizational Gap Analysis

“What is” The Current Use of: TIME, MONEY, PERSONNEL An d OTHER
RESOURCES

TIME—Time is provided before and after the school dayémnediation and individua
attention. During the day, diverse students have neetthroagh a variety of
programs. Common planning times help support collaborptaetices that contribute
to the success in teaching and learning. Teachers aredlkwme options concerning
professional development, which leads to diverse tedeamring.
MONEY—Monetary support, though never enough, is used to suppanmtamns,
curricular materials, educational assistants, and odfipplies. Further money from the
district, not reflected in Hillcrest’s funds, is usedsupply Professional Development.
PERSONNEL—Teacher effectiveness is analyzed so¢hahers are shifted to their
areas of strength. Teacher assistants are utilizeddy papers and laminate material
to give teachers more time with students. They areusied to help individual students.
Central Office personnel provide support for technology,tarerg beginning teachers|
and securing appropriate professional development. Theifpal and Vice-Principal
are provided with a variety of professional developmetivities that are then brought
to the teachers.

OTHER RESOURCES—The PTO works to support the school ry evay that the
school leaders ask. The school’s Partners in Educalsonsupport a diverse learning
community by providing monetary support.

[

“What Ought to Be” — How Should we be Using Our: TIME, MONEY, PERSONNEL
And OTHER RESOURCES

TIME—After TCAP, until the end of school, is a timetltould be better utilized.
Summer school should be restructured to better uté@eher and student time. We
could explore the possibility of flex-sized classes to ¢@azhers more time to help
individual students or to plan more extensively.

MONEY—Technology is expensive to acquire and maintain. iShas area for which
we need additional funds.

PERSONNEL—More educational assistants are needed to eire “student time”
for teachers. The teacher-pupil ratio needs to berknyespecially in Pre-k through
third grade.

OTHER RESOURCES—The building size needs to be increasectommodate the
teachers brought in to lower teacher-pupil ratios. Sersohool should be restructured
to target areas of weakness.

Tennessee School Improvement Planning Process Templatggust, 2007 Page 99 of 103



Equity and Adequacy:
Are we providing equity and adequacy to all of our teachers?
Organizational practices and processes are adequatetiacers and administrators.

Are we targeting funds and resources effectively to ieeheeds of all of our teachers in
being effective with all their students?

Our funds and resources are meeting the needs of ourrteacha minimum basis showing to
be effective in most cases; however, we need to tHigee pockets of teachers and students
who still need extra help.

Based on the data, are we accurately meeting the neallstidents in our school?

We still have students who are not proficient in soreasirhowever, most of our students
exceed NCLB benchmarks.

Tennessee School Improvement Planning Process Templatggust, 2007 Page 100 of 103



Template 3.4.c: Organization Summary Questions

Organization Summary Questions

What are our major strengths and how do we know?

One major strength is the Accelerated Math prograns used extensively in fourth and eighth
grades. Those grades have shown growth on the TCAP@Ed Mnother strength is the
Accelerated Reading program. This is used school-wideydnlts the best in the lower
grades. This is shown in the rising NCE scores. Gofktion insures that all teachers teach
what the state expects the students to know. This @mgatshed through the charting of
weekly SPI's by all teachers

Organization Summary Questions

What are our major challenges and how do we know?

Economically disadvantaged students present a challengs to find ways to help them to
improve and become proficient or advanced.

Organization Summary Questions

How will we address our challenges?

We will
1. utilize our balanced literacy person and reading recoverson.
2. encourage economically disadvantaged students to make dqgbteeation of
Accelerated Math and Accelerated Reading through MaghtNind Family Reading
Night.
3. employ some techniques from Ruby Payne’s Teaching Childreowarty.
4. use more differentiated learning techniques.
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